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Fewer than 200 education programs from coast to coast have been
validated by HEW's Education Division as "exemplary" and worthy of
duplication by other school districts. .Forty-one of thése are projects

_ funded by Title [ of the Elementary and Secondary Education "Act+—

The putpose of ghis booklet.is to describe. these projects.for ., .~ ©
. parents, comnunity groups, and, interested educators so ‘that they may
Jearn what 1s working, in Title I, £ description of each project !
follows, along with a contact name and phone number in case furtheﬁ
information is desired. . .
-The stories, orTgina11y written for use in newspapers and by radio
.- and‘television stations, tell how the programs operate, what makes thep .
successful, d&nd how much the students are achieving., Many focfis bn
. ~reading and language arts, but there also are examples of good math
programs, programs with. high 1évels of parental involvement, individ-
ualized ‘instruction, and bilingual education. -, . ’.

Togﬁther, they present an 0verv1ew of some of the good fhings that
"arg happening tp Title I children in schools across the Nation .

' LT " Richard L. Fairley
. ! . Director
. . Division of Education for
' e ” . '%9_ R the DisadVantaged
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TITLE I ESEA PRESCHOOL T,

"Bessemer, Ala.: . S : ‘
-

-

, Inside a glass booth the children .crowd around the strJnge-looking'
equipment--dials, gages., microphones, and tape recorders. They listen
intently as the announcer explains .in simple terms how a radio program
is broadcast and why all the ®quipment is necessary.

- A field trip taken by school children anywhere in the country? It
could be, but it fsn't., This is a special group of 5-yedr-olds in a
Title I kindergarten program ip Bessemer, Ala. The children are parti-
cipating in one of mary such.trips they take with panents and teachers
during the school term. . :

Field trips<help the youngsters re]ate~the world around them to
their own lives. For example, on d'visit to a pet 'shop or a.Zoo the
see how animals live in different environments and learn what is involved
in taking care of their own or c]assroom pets.

Parents go with the ch11dren ot only on field trips but into the
classroom. ~Many volunteer as teacher aides, and every kindergarten
class has a parent organization which meets monthly« Parents also help
with thé testing program.which is part of the project.

A1 childrén take the Test of Basit Experiences when they enter the
‘program. The results of these tests are theén evaluated so that problems
can be-spotted early and teachers can plan each child's activities
accordingly,

- f
. "

name, was a loner, He always seemed sdd and ravely played with other
children. When he did, he was aggressive and disruptive ting
showed that Jimmy had average basic skitls.. So the problem must lie
elsewhere. -

. —_

Take the case “of Jimmy Johnson for example. dimmy,a::;shis real

The test evaTuator talked with Jimmy's mother to find‘out why he
didn't get.along in class. She discovered ‘there was an o)der child in
the family who took most of Mrs. Johrson's time and attention. What
Jimmy needed was a loving teacher who could help him individually.

A special program~-one in which he could succeed--was tailor-made
for Jimmy. For the first time he was the center of attention as he
progressed through kindergarten. Each small success made him feel good

by

-
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He came out*of his shell and began to mix.with the other children He

<« Jearned’ to share toys, work, and p]ay.
. . 3 *
. As a result, Jimny Johnson entered f{rst grade with the same-chance
of success as his kindergarten classmates. . ‘

Jimmy s mother won't be able to provide volunteer help in the
schoo] But other parents will, and they will help Jimfy. . ~

g The kindergarten program is oné of three components that m&ke up
) the Bessemer Title I project. The other two--developmental reading and
. math--will help Jimmy through fourth grade. By then, he should have the
y + start he needs to pake it through high school--and beyond .

### . - . i, . -
-/ " For fprther-informétion; , o

" Mrs_ Bonnie.Nicholsdn
. Bessemer City Schools ]
’ + 412 N. 17th Street ’
) " P.0. Box 868. : '
Bessemer, Alabama 35020 . o o
co ) Telephone: 205--424-9570 . i ‘ .




BAPTIST HILL KINDQRGARTEN S o S
Greenville Ala. ’ )

> School is a p]ace for 1earning But if'a child dbesn't know
__certain basic bits of information when. he enters school, he's goirg to
have a rough time of it.

ren lack the necessary 1earn1ng experiences for
ny have never had a chance_to work with paper,
ny have never been, read to or had a book of

. - Yet ‘many chi
g sUccess 1n school.
* penci], and crayons.
their VEry ‘own..
_ In Greenville Ala., the Baptist HiTl Kindergarten is helping .
; - disadvantaged children mike up for lost time.. Through a "heavy enrich-
.ment and experience program, it irtroduces. five-year-olds to the wonder-
ful world of books, paper, pencil, and crayens. It gives them a chance
to see, smel],.taste, and touch-a]] of the things they may not have
experienced at home-—things 6ther youngsters take for granted.

"The results have been“dramatic,“ says Ms. Georgia Lucas, a program
“coordinator. "It has made all the difference in the world that we can
. give these children Sn.ppportunity to experience success by helping "them
_ feel good about themselves ang their chance to get ahead in life.

. "You can spot-#t in the lynchrooms and classrooms,” Ms Lucas
,added. "“The group that atiended kindergarten is much more advanced 1in
_the .upper elementary grades than the chi]dren who did not."

A aii started in 1970. Up to that time, ‘Alabama did not have .
public kindergarten classes. "The Baptist Hi1l Kindergarten was the
first im the State. It beganeéfth 150 children. i
o Now there are kindergarte c]asses all across Aiaﬁama and the

Baptist Hill preject operates 10, c]asses filling a comp]ete school
building.. .

“In the beginning there was' some reluctance by the parents to.let
. their children,attend Baptist Hill classes," M. Marqorie Maddox, *
"director of the Kindergarten, said. "But now you can'f. stop ‘them from
kparticipating-—they re so’eager., We get lots of help from a very active
parents‘ committee and we look at this as one sign of success. v

L] "

-




Parénts’ meétings are‘%eaV11y attended by 100 or more persons who
areprought into near]y every phage of the kindergarten operations.

quording te- school® fficials many serve as aides in the classroom.
This, too, is good for the children because'they can 1dentify better
with an aide they know than with the teacher they don't see ail of the
‘time, . s

"Many of our chi]dren have so little experience with adults who are
willing®to talk with them and spend time with them that bein? with the .
aide for just a few hours a day is an experience for the children and
the adult," Ms, Maddox says.

Another ma;br key to-the program's syccess is the ability of its
professionals to tailor a curricu]um to meet each child's individual
needs., .

. In addition, c]assroom settings are made high]y attractive with ‘
‘colarful furniture, carpeting, and movable roofi dividers, all of which :
stimulate tha.chiidren dnd "develop in them a sense of responsibility for-
_other people’s. property ‘

: LY ;

"It's surprising how carefui the children dare of the furniture and +

toys in the room,™ Ms. Maddox says. "We have never had to replace a toy
in the 8 years we have been in operation."

, Ty o | :

For further information:

Ms. Marjorie £E. Maddox

Bapfist Hil1l Kindergarten .

Butler County. School System
- Simpson Street,”$.0. Box 160
. Greenville, Alabama 36037
Telephone: 205--382-2665




¢ Sylacauga, Ala.

. ) . -
k - *
IMPROVEMENT OF BASIC READING SKILLS ' ' ., N

. - - .

. Help is where you -findft. And in SyVacauga, Ala., help for
childrep. who are poor readers may be found, on the stage of .a school:
. auditoritm, in a Iocker room, or the teachérs' ‘Tounge. oo .

Any place Iarge e gh to hold 12 student§ a teacher, and .an aide
has been converted into adfng center to help children from disad-
vantaged backgrounds get«a grip on reading. .

In all, there are eight reading centers--three in Main Avenue-
Elementary School, twp each at Pinecrest and Mountain Viéw Elementary
Schools, and one at East Highland Middle Schtol:s They offer remedial
_ aid to- some 440 students in grades 1 through 7. "

Children are selected each spring on the basis of achizvement
scores and teacher recommendations. “We 1imitfthe program to children
with 1Q's of 80 or above who are read1ng 6 months or moke-below grade
Tevel," exblaing Ms. El4zabeth Dickson, program directort"h‘e want to
give those who have a phance ‘to Tearn an opperfhndty'to arn." ’

Each fall the children s prob1ems are .diagnosed and Speciat methods R
. selectéd to treat ind1vfdua1 problems. ’

For. example, a boy in the. first'grade may have trouble recdgﬂfzing

" shdpes. The teacher’ wouid draw from a materials bank a packet containing
devices and technigues to helprhim learn this particular concépt. He

- would then work puzzles that form -circies, squares and triangles. He

would try to match shapes with their names, He'd read stories and

Tisten'to tapes that deal with objects of various shapes. .

One of the more popular teaching techniques 1nVOIVes a small TV- .
1ike machine in which the child inserts a film cassette. He or she then
watches a picture story, heggs . read, and follows the words in a ]
book--all at the same time., - " the lesson.is over, the child then
completes a work sheet to s¢e whether the Iesson has been mastered M

As. soon as .a child Iearns a $kidl, he or she moves on to the. next.
Each skill is taught by the teacher and reinforced by an aide. There
are volunteers in each school' as well--mdre than 1006 in alt--parents and.
grandparents, people from the community. , '




Parent\ihvolvement is one reason the prograﬁ works so well.
Recently,, 63 parents came to school to eat lunch with their children-and
attend a "materials".workshop, All afternoon they made teaching toys:

, ABC wheels to which the,chi]dren-attach a clothespin’bearing
small Tetters to-match with the capital letters on the wheel,

Color wheels with clothespins bearing the words "orange,"
“vellow," "red" -to.be matched with those particular colors.

e

X Shape wheels for matching pictures of shépes with the words: that
describe them. i o

The parents also made paper-plate clocks withy cardboard hands and
shoes cut from corrugated cardboard to which laceslwere attached so the
children could l€arn to tie their shqes a 1itt re easily, One
father made 24 shoes in one day--enough for his chijd's class and more.

" These paFEnt-ﬁade teaching tools supp]eﬁent t aterials in the
teacher packets. JThey are used not only at school pdT at home:

Together, parents, teacheXs, aides, and volurteers give the reading
center children every oppontunity to léar:;/ﬂjynf it is paying off.

A N - .
. Recent test scores show that the children in the centers improved
thetr reading skills 1.3 years duri nly 9 months of instruction.

“This 15 a significant gain," Ms. Dickson says. "Disadvantaged
children seldom achieve more than 0.7 /ear for a year's instruction and

keep falling farther and:farther behipd. )
"Ogr ehﬂd}en—m catching -up,"' |
P N ‘
" For fﬁrthef information: . | o :
- ;s. £1izabeth Dickson ' - R (f'F ”
Sylacauga City Schools { .

t P.0. Box Drawer B

-Sylacauga, ‘Alabama 35150
-~ Telephone: 205-~24?~0393

e
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" BLAGYJAFE REMEDIAL READING PROGRAM , h
Flags{aff SAriz. . ..

_dfsadvantaggd childre

There s‘}bthing D?ncy about tie;‘emed1a1 Reading Program for |

tn Flagstaff fArtz. It's gust a good, seundl

prqgnam that does its Job and does}ﬂt well. ) ;
? 5o welb in. fact that 1t ﬁar’irduced four Havasupai Indian fami]ies

who 1ive at bottom of the Brand Canyon tc send Sheir children to
school ¥h Fl%gstaff. The chi*‘ren stay with a Mexiqan-American family

. and speak—three languages—- fgl1sh and Spanish, as wWell as the1r Indian
"tbngue

= Q‘r‘
About 3*0 Sther youngghers in grades 2 through 9 also benefit from
the remedia%-program, T;/y come from schogls with hiigh édncentrations

. of Tow-incomeM@¥ildren-76-of the 10{Flagstaff elementary schools, both
. Junior highs,\and St. A - :

Pary's paroch al school.

The progrqp,beg, $ each fall-w en reading teachérs and counselors
decide who wjill partfcipate. Top priority goes to children who score in

.the Tower 25 percenfile on standardized reading and- géneral achievement-

tests, These childyep then leave thdir regular classtooms each day for
extra practice inm feading--2 session that {s in addigion to whatever
they might regularly have in thetr gggssroams N
. Remediaﬂ se5510ns Tast*30 m1qut 5 1n the brimagy grades; 45 fo 50-
minutes at the untenmediate and- jafi#r high levels. !

There. is at, Ieast onhe remed1a] teacher, often two, in each school.
Ipt addition, two Navajo and two Spanish-speaking aides help the bilingual

* children e13her in the. regulaQ—classroom or with a Spg cific lesson in
‘the puf1out ¢lagses. ~

. Two read%ngnteachers travel 45 miles each day to jthe nearby NavaJo
reservatjogsto help children there. Then, during the lsummer,.an exciting’
library-reading program draws Navajo youngsters back_1hto the school for

.more remediation. Becduse the parents leave home early 'rﬂfrd the

sheepq=the summer schoo] opens ear]y—-at 7 a.m..

L]

"The program is so varied and interesting, parentg have no trouble
getting thg}; children out of bed in the morning," says Hrs. Wanda
James, reading supervisor. "The learning cerer fs filled with all
sorts of fascinatih? things--comic books that teach reading skills,

T A . '
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. whf]e helfollows it 1n a book, and movies for breaktime."

- As part of a recent summer-program, the Indian children paiﬂied a f
junked cay for use op 3 neighborhood playground, participated in sports -
s tourneys, \ang celebrated summer " s end with a, watermelpn party. f

The ipitial objective of the F]agstaff Remedia Reading Program was
o help 65lpercent of the children who had scored An the lower quartile |
ain 1 month for every month in the program %n efther vocabulaky or ’
ading com rehension Last year 85 percent met this objective at eveny /
grade Tevell. In all but seventh and nihth grades, they achieved this. .
9

in in bot areas~-vocabulary and comprehgnsion. - L :

\ . e A EE o /
For further information: « . ' ; :

‘, Lorraine Curry ' : ' L
Flagstaff Unified School Distr‘ict Yo, T o L

701 N, Kendrick

Flagstaff, Arizona 8600] ! ,
Telephone: 602--774-8781 . ; <
. . M i
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CATCH UP - KEEP UP o = aF wo M i ., / ot
Tucson, Ari;l o s 2 ' N
- . . ) .- . . : - !,
Children, Tike adults, mdl’ﬁg%rent from one anotfer. They come ' .7

in different shapes and sizes. Some'prefer chocolate but others like ,,
strawberry better. *One may be wild about football while another may - ~ ¥
-+ find it a big.bore. Everybodghknows this--especiaT]y peopTe'whose ,’ :
- “business s education. - u r% . -

- Sometimes, though, schools tend to overlook 2 basic d1fference
< which determines education success: children, like adult? ?earn“at <
different speeds and in different ways. When schools donlt give proper |
consideration to this diffarenee, a Tot of kids get 1ocked into educat1on
failure. T ‘
. FortunateTy, becabse JEarn1ng differenhces are rgcognlzed 1his
/ - doesn't happen to chderen in the Flow1ng we1]s SchOoT D1str3ct 1n
Tucson Arizona, ° ‘1_,,,», a7
™.
. " Nearly 10 years. ago, Flowing Wells started & program ca]]ed Catch
. . Up - Keep Up. It is a.descriptive title because the entire purpose is
to.help poor readers~cétch up to grade level’ aqﬁ stay there .
A1l children-in the. sttrict are tested and those most in need o€
-0 help go into the program Usua]?y they are réading at least 2 years
. below grade level, -But wjthspecial ag}ention from reading experts,
their skills improve rapidly. - In fact ¥ some of them exceed the goal of
T month of read1ng Tmprpvemgpt far every-month of instruction. - '
\ * '
" The program has twa parts, a laboratory phase and an insérvide
- phase. Readin speciaTists, alT of whom have advanced degrees, cdkry .
out the lab phse. They meet with smal¥-groups of students--never re
than six at a time--andfif the problems are severe enough, they wTl
work with two Or even ohe youngster at a time. The lab period depenys
upon»the chi]d s attention spah.

4
n

.G/’i . The insgrviceIphase takes pTace in the regular classroom. There,\

" through demonstration; the reading speci%%ist shargs instructiona] know=

how with the classrqom teacher. Thus, poor reader's newly acquired

communication skills are reinforced; the classroom teacher becomes even .

v a better teachefy and.g]] of the kids in the class benefit from improved
instruction. v ;0 ’ '

»
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Learping, 1ike a skyscra er, requires a strong foundation, and
_every layer must be made of sgurdy-stuff or the whole thing will col-
“Japse. To make sure each layer is firmTy in place, Flowing Wells has
deffned a séquence of learning skills, each of which must be mastered
before the child goes on to the next. These ieg;
same throughout the district s that teachers, administrators, and »
pupils always know exactly whete they are and where they are going

Catch up - Keep Up'was or&gina]]y designed for use in the three
primary sthools. But there wasp‘t enough Federal money.to keep it going
¥n three placeseat once. Therefore, the federally supported project was
moved to’ the middle school, which absorbs the entire primary school
population, and now it serves children in grades five through eight.-

However, parents in Flowing Wells know a good thing. when they see
it. They were determined that thefr beginners would not get lost in the
shuffle. Consequently, they held a special election to ¥ncrease the
education’budget and, out of their own pockets, are maintaining %he
special reading curriculum at the primary level.

Robert Hami] the district's™irector of elementary education,

- said, "School personnel never did have any doubts about the value of the
reading ‘program. Buf when we saw that kind of citizen support we knew
we had a real winner!?

-
.
L}

. " # 44 ‘ o :

Fur further 1nformatﬁoﬁ

prert Hamil ‘ .l )
Director of Elemgntary Education - -
* Flowing Wells Publit School No. 8 . ‘ o
. 1844 Yest Prince. Road '
- Tucson," Arizona B5705
Telephone. 602--B87-1100, ext. 228 . '

» ¥r
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' " MIGRANT STUDENT RECOBVTRANSFER SYSTEM/ .
"+, L1ttle Rock, Ark.
) :",q wr i .
<F . s . o ‘ .
‘e As warm weather traces its way across the United States, thousands

.- + .. of childrén of migrant farm workers moye with it. They follow their
Lo parents as they follow. the sun, harvesting fruits and vegetables 1in

e fields from Florida to Maine, Mtsstssippi to Mtchtgan California to
Nashington State.

. Each time these families stop to prune the grapes, pull sugar

T beets, and snap tomatoes from the vine, their ¢children enro]l in another

school. .When asked the name of the town and last school'attended, the

ggild knows on]y that he's. come "from the leftuce" or "from the straw-
rr. Sll

It)used to take several weeks of tastimg to place a migrant child
in 00ol. And by that time he might be off to another school, another
period of limbo, and, worse yet another wasteful series of 1nocu1ations
and. eye tests .

. The Migrant Student Record Transfer System (MSRTS) located 1in
Little Rock, Ark., has changed all this. Since 1971, it has provided |
$chool administrators and teachers with up- to-the-mtnute information °
about more than a million migrant children--children not only of mji-
gratory farm workers b ,;kf1shenmen as well. '

L
B

Within the MSRTS g1ant computer are the health and academic records
‘of each~of these children, ready to be forwarded wherever the child may
go. The data it conté?ns is on]y a phone call away from any school- .
district. .
. Terminal operators in 44 States stand ready to provide the peeded,
. information. The records clerk at the schogl simply calls the nearest
e operator and within 5 or 10 minutes has the/riame of the last school -
- attended, the child's health record, and a ijSt of any special remedial
. . " and enrtchment programs he parttctpated in :

. ~
: Within\IZ hours a computer run-off containing his full health and
‘academtc record 1s in the mail. - .

The Little Rock computer has an active file-on more than 600 000
_children. When a child first enters school, the name of his or her
parénts and their present address are recorded, and health data com-
piled. From then on, it becomes the State’s'responsibility to see that

‘\'.e)" ' ' ' ‘ 3 20 -
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."Records can only'be gbtained t
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each School the child attends keeps the Migrant StUdent Record .Transfer
System “informed of all relevant data connerning academ1c progress as
well as any health-data. - ‘

=

S
Currently, the c0mputer 1s being refinéd to.give.even more detai]ed
information., By September 1978, it will cohtain ski]lq data in reading,
math, language arts, and early childhood "ograms Grade levels also
anehgeing programed into the machine.. = o o
A1l of this information is highly confidentia] Only school and
health officials can query the computer.’: And codes are changed fre-
quently. - ~ 2 -
e do not want migrant children to be exploited," says ‘Winford * ~
(Joe) Miller, director of the Migraat Student Record Transfer System.
prﬁg;h the system!s terminals and only
by the entry of specific identification data for each child."

A]though designed nitially to aid school officials in the more
than 15,000 schools which servé migrant childrem, the data bank has |
also provided invaluable aid to public health officiads For .example,

a migrant child left Texas with a severe health problem of which he and
his parents were unaware. Within 20 minutes the computer had located
the child in a California elementary school, and in I£SS tharr an _hour he
was en route to a doctor. .

A similar case--though on a much largefr sca]e--OCCurred in 1973
in'Florida. The MSRTS found more than 200 children who were potential
victims or carriers of typhoid fever. The network was called into play
after 130 persons became i11 with typhoid, apparently as 4 result of

.drinking contaminated water at a migrant labor cdmp in Homestead.

V
By the time the outbreak was discovered, hundreds of pedple who had -
been exposed to .the disease¢ had left the area for work elsewhere. ' Thanks
to the computer hetwork, 232 children--and through them their families--
were ‘Jocated within 48- hours The data bank had traced the children to
other garts of Florida, and to Texas, Georgia, and A]abdma .

. T T
For further information: ) .

Winford (Joe) Miller, Director

Migrant Student Record Transfer System
Arch Ford Education Building,

Tittle Rock, Arkansas = 72201 - .
" Telephone: 501--371-2719 =, , g
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CATCH up - . ‘ : j’,
Newport Beach, Calif ' : .

W'

Children having trouble with reading and.math sometimes find help
in the most unexpected places. Even in & closet.

That's where project Catch-Up in Newport Beach, Calif., got started,

From one small room in an elementary school, a group of creative 3.
educators have developed an effective method for helping low achievers.,

I

The project begins with the regular classroom teachers and spectdl,

e lah teachers working together to find each student's weak points., A
\ standardized test identifieg the reading and math skills which are’.  _
- 1acking . -,

Lab teachers select special materials and techniques geared to the
individual needs of cthe studént, who then attends special laboratory
classes for a half hour each’ day , ,

Students work at their own level andfmove ahead at their own pace,
building one skill and then working towayd another. In this way;fvery -

child experiences success., o Y ‘. |
. At the end'of each month the init#al test is given again. Thus, ut
children and thear teachers know exact]y how much progress has been = '/
~J made, ) ) o ‘
Project Catch-Up part1c1pants boast one and a half months growthfﬁn P

reading skills for each month in the program and one and one quarter
" months growth in mathematics skills. The average child gains one month
for one month of instruction; the dfSedvantaged child seldom gains more
., . than.0.7 month per month‘. J

The project, which began a decade 290 in a closet in a Newport-Mesa _ °
" school, now consists of five operating Tabs in fike different schoo]s
and reaches about 500 students each year.

o~ -
4
L4

Project Catch-Up has caught on. Since the only requirement is a
11ttle extra space, 2 number Hf school systems’ across the country have

- 1nstalled it in their c1assr?oms . . Y
$ .
4 . - ¢ ~ \.
. ) 22 . .
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- "For further information: _ O . : E
’ " Ms. Fay Harbison- ., : ) . ? ) '
: + Newport-Mesa Unified ‘School Distr‘ict v . . i
1601 Sixteenth Strest e ) -
. MNewport Beach, California 92663 . - . S ) .
.~ Telephone: 714~-556-3300 ) ) o
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PAL, PUPILS ADVANCING IN LEARNING
Adams County, Colo. )
‘{L? i ' ' N ’ I - .
What if- teachers could only say yes? What if-coke came aut of .

wgter fountains? What 1f the.streets were made af marshmallows? What -

. 1 , .- r R . .

« {%ge posstbilities are endless and all are inside a gaily papered
cylihdér (made from a potato chip can) from which the children in the
Adams County {Colo.} School District No. 12 remedial reading program
pic#assignments. Whatever the "what if" may be, that's what they write
about--learning to respond creatively, to use new words, to spell and «
wr1te them. . .

T

"The idea is to motivate children who are poOr readers, who seldbm
know success and,. as a results don't always think mugh of themselves.
The fun things and small daily successes go a lony way toward helping
these youngsters strive toward grade level in. E£9d‘ A1l are well
-below when they stﬁrt the pnogram .

"Ne don t think of these things 's0 much .as games as 1nstruct10na1
activities,” says Carolyn Tennant, special program~coordinator of PAL,
Pup1ls Advancing in Learning. "We do a lot of unusual things to create

* Tntenest . in reading and books." _" " b

_ For examp]e, there s a blue fuzzy "bookie.monster" the children ot
to fged each time they finish reading a book; old te]ephope booths where
they can read aloud into a tape recorder and 'play back their own voices
or listen to'a taped story while following it on the printed page; and a
bulletin board with bones labeled with short and long vowels which the
yohngsters sort into appropriate do gie bowls.

"‘But along with all this fun anfl’ games there is a vigorous instruc-
tional program tonducted by highly trained specialists giving a 1ot of .
individual attention. Children arg taught in small droups with not only
commercially prepared materia]s bu with books, games, and other devices.
developed by the teachers.

About 600 children 1in 16 e]emen;EFY?schoois-participate in PAL
They are in grades 1, 2, and 3 in Adams County School Distrigt No. 1
which serves Northglenn, Thornton, and several other §uburbé§ communities
north of Dehver.

W
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- Betause success 1s so important for the slow Iearner the program
focuses -on short-term goals which can be reached daily.’ “Ne feel that
every child can do something, so we provide the appropriate materifls S0
. he can know success and feel good about himself," Tennant says.
"we send home Jots of Smile-o-Grams," she goes an to say. "We want
the parents to know the good things their children are doing in'school."”
As a result, parents form a strong core of the program. They make
magy of the games the children work with, .They attend: workshops to
learn how to use items® they may have around the house--1ike oatmeal -
boxes, shoe boxes, .string, and colored paper--to mazke learning devices.
. And 2 years ago, they sponsored SAFLAF--Sumwer Activities for Learnin% .
A and Fun--at which parents had an opportunity to view and buy inexpensive °
books,. materials, games, and other things to help their children Tearn
~—at home during the sumrer months.

Many of these same items are available for checkout from the parent
resource room all year long. Teachers keep the parents informed about
current classroom activities so they can coordinate work-at-home materials

_ with whatever the children are learning in school.

N .
Inservice training is another. important part of PAL. The needs of
the teachers are assessed annually and training sessioms planned accord-
ingly. An exciting tedcher trainihg program recently focused on BASICS,
Building -and Applying Strategies for Initial Cognitive Skills.

BASICS kept the teachefs after school 3 extra hours for 8 weehs in

+ a_row.. There were two sessions, one in the fall, another in the spring--
both voluntary Yet all the PAL teachers attended.

.. These ingredients--a stimu1ating program, good parentail involve-"
-~ ment, and a highly trained staff--have made.PAL outstandingly successfyl.

But anyone who copies the program—-beware “he in Denver have one
- very serious problem," says Tenrant. “Too many children want to get
in--aven -ones who have no reading or adjustment problems." .
§# #

For -further information:

Carolyn Tennant .

Adams County School District mNo. 12- . '
T 10280 N. Huron Street

Denver, Colorado 80221

.Telephone: 303--451-8889

A . ‘ 7

4
T
»

\

{'w
5
e
r

P




18 4 :
)‘v -
/ - o .
CLASSROOM TEAM APPROACH
Westminster, Colo.
) L] » + e

For children who experience difficulty in reading, school can be'
full of disappdintments. ‘Many times these students are placed in special’
classrooms, separated from their regular classmates and teachers.. They
often use different books and worksheets, so doing homework with friends. .
or discussing assignments is difficult. In the end, many view themse]ves
as losers and simply stop trying. <t '

An ignovative education program in Westminster, Co]o R known as the
Class¢room Team Approach, is turning these losers into w1nners

The Classroom Team Appraach provides 1nd1vidua11zed help in the
language arts to children right in the regular classroom. Eight schools
in the area are us1ng the approach, and some 560- children in grades 1-6

are benef1t1ng from it.
. . .“ 1

Quring the dbily language arts period, each child who is having
\‘?ff1culty in reading receives 20 minutes of regular reading -instruction
from his classroom teacher, 20 minutes of supplementary instruction from
a reading specialist, 20 minutes of writing instruction, and 20 minutes -
of recreat10na1 reading, supervised by ap aide.

Children 1n grolips of six to eight rotate from teacher to teacher,
from skill to skill. In this way, 24 to 32 children are ‘able to recéive
jndividudl instruction during the 80-minute period. Yet they stay in

_the same classroom and work with~the sgme curriculum as their classmates
“{though the materials are sopewhat mod1f1ed) )

"The important th1ng about this program is that-it {is consistent,"
says Sally Case, . .program coordinatop. “Each thild gets individual help
in reading and writing every day, S0 he gets 1mmediate satisfaction and
can build new skills on old ones

To individualize materials to Suit each child's needs and to¢ fit
them into.regular classrodm assignments, the team makes many of the
Yesson plans, worksheets, transparencies, 1nstruct1pnel games, and
recordings. ' A ) _ L,

An important component of the team teaching aﬁbroach is to encourage
and reward good behavior. Lessons are kept short and assignments are
made as interesting as possibi€, so the children's attention will not °

26"
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compléting their assignments, or for paying attentjon.

stray. The stud-'ts are a]ﬁays comp]ﬁhented for doing good work, for
This avior 1
of points,

reinforcement may be verbal, or it may take the f which ~"' v

¢an be traded.later for privileges such as listening to a favor1te

.‘;

(,‘ record” or}eadmg a favorite story. . ‘ P i."ig,:éh

The childreén find the point system a real incentive In Tact, ~

. during a recent fire drill, one child actually wanted to run back into "

- ~~ the building to retrieve his points record. '
p But points are only a’passing measure of success. National achieve-

N ent tests show that students partidipating in the Classroom Team Approach
Project gain one month for every month of instruction--a real plus for
youngsters who,are 2 to 3 grade years behind in reading and writing skills.

' . Lot
‘ ‘ $# \— , "
j . -
For further informationf:‘ . - .”3
T Mrs. Li]H‘an Cannon k ) /

.. Adams School District No. 50 ° '

& 4476 W. 68th Avenue’ )
Westminster, Colorado 80030 '
Télephone: 303--428-35M, ext. 221
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INTENSIVE READING INSTRUETIONAL TE
~ Hartford, Conn. .

L4

(IRIT) ° \ ; .

"I 1??% reading because it's. fhn, .says_9- year-old Carol. "We hawe
fun learning,™ adds ong of her classmatps. 2 )
It's hard to believe that the yowngsters making these comflents were'
g ha¥ing trouble reading just 10 week&/ago. But thanks to a laboratory
project developed in Hartford, Conn.; mdny third and some fourth graders
deficient in basic reading and langudge skills are making significant
.gains--from 5 months to 17 months groweh for just 10 weeks of parti-
cipation in the program. And what's Nore, they enjoy their classes.

Th& project that made the differenge is ca]]ed Intensive Reading
Instructiona] Teams (IRIT) \Xy _

IRIT 3§E§ individua]ized instruction and an approach developed
especialtly for each student based on his or heg strengths and weaknesses.
Here's how 1t works. . '

specializing in
ehension, or
from one
day,

IRIT provides teams of three reading teachers, e

a different area of reading--decoding, vocabulary and ¢

. individualized reading. 3tudents move from teacher to teac

/ area of concentration to the next, at hourly intervals--3 hours
~ &5 days a-week, for 10 weeks, ]

In the hour-long decoding session, student ncentrate on basic
phon1cs--putt1ng words together from sounds. InAocabulary and Compre-
henston, studentt learn to get meaning out of cghplete sentences and

paragraphs

These two components are then united in the 1ndividualized reading
sesSion, where students select and read whatever books they 1ike, and

then discuSs them with the teacher. In this way the youngsters develop

>~ ., . .general Tanguagé skills and a desire to read. :
" _  Students who participate in the program are n0m1na1eduby their

Y classroom teachers and their school principal, but gre selected by the
C IRIT teacher. Each team works with 45 students in three 10-week cycles,
*UG - or 135 students per year. ’ -

The exact teaching prpcedure used for each student in each class
depends on the student's needs and the juddment of the teacher. In




L}

L3

. fact, the teacher--and the 1n§v;dualizgd apﬁroach--—ar'e the keys to the - .
. .'sutcess of IRIT. .- ' . . . -

"

The program has expanded/fr
from New York to Oklahoma ]

A ) #. /
I
Y For furthér information; . -,

Hartford, Conn., to schodl districts

) Mrs. Beatrice Wood
\ Board of Education :
© = 249 High Street -
Hartford, Connecticyt *06103
Telephone: - 2037%566,6036 -




TITLE+t, READING CENTER PROGRAM T
_ fort tauderdale, Fla.

In Fort Lauderdale, Fla., EEEFE*s a reading "hospital" for those
who don't read very well. Grade school youngsters$ who score low on
standardized tests come here to have the1r prob]ems diagnosed, a remedy

, prescribed, and treatment applied, -~
Actua]]y, the hosp1ta1 is the Title I Reading Center. Staffed by
25 reading specialists and 12 paraprofessionals, the center offers help
to disadvantaged youngsters unable to cope.with the printed word.
The children are tested to find out w Tpa///heir weaknesses are and
what can-be done to overcome them. ..Indiy{dualized prescribed -instruction
follows. And before the year is out, most of the youngstérs are back in

s their, regular c]assrooms and doing well. ‘
e | "The!children are bused to the center éach day for 45 minutes of
' - specialized instruction. They come from som schools scattFred

throughout the city, but nbn% more ;than 15 minates away.’

Parents must give permission for their chi]dren to attend. Invar-
iably they do, because Title I parents consider reading the chief -.
pr1or1ty in education, today,

“.In fact parents form the backbone of the program. They serve on
advtSorygaounct1s and are involved #n all it} activities. -
/\
) Parevts are frequently seen at the reading €enter, talking with the
.teachers’or'sitting with their children in the teaching-learping area.
They also play 4 large-part in motivating the children. And that's -
. perhaps the most important part of all. '

-t

o "If‘you can get these kids to really believe they can learn to '
“read, you've got it made,“ says Louise Sears, project director.

_— . One ‘way the center does this is through skills progression charts.
O

'Cﬁi]dren 1ike to see where they were, where they are now, and

where they are. going," Mrs Sears says. C -

.
L]

The charts ﬂeke it possible for them to know. how well they are
N doj:p Each time they master a reading skill--have learned, for example,
N shoyt vowéls, diagraphs, prefixes and suffixes--a block is co]bred
L \\:Tef can actually see--in a rainbow of ‘colors--that they have learned.

[ M
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But there is always a small hard core who are not challenged by
. such things as progression charts. These children actually defy igstrut~
‘tion. "You have to show these youngsters that. yoy really believe ’
them and that they are better than they think they are," Mrs. Sears
emphasized s . .

“You can't fake it either," she adds. "These kids are smart. -They
need to be shown that their teachers really care and are willing to put .
out the vork, time, and patience it takes to teach them to read.

"They need more than success marked on a chart. They need-an
actyal’ reward for.finishing work, for trying very hard, or for general

good behavior so that not only they can learn but those around them have ..
,l .

an opportunity to.learn as well "

At the center these ch11dren get happy and sad faces--pieces of
paper that indicate“whether or not the teacher is pleased with their
performance. A sad face is usually followed by a smiling face the next
day, because. these childven, too, want teacher approva]

- How wel] does.all of this work? - "Very well," says Mrs. Sears.
"Our children gain, on the average, about 2 months for each month of
1nstructlon " .

Indeed, the program
has worked so well that ..
75-elementary and 19
_middle school principals

in Broward Cotunty have
shown an interest in the
teaching techniques of
the‘center, and 80 county
teachers who conduct spe-
cialized reading courses
ifor first and second grade
i hildren have gone through

he center’s training
program. ' s

: #44
I . "
For further information:

Mrs. Louise Sears

701 Northwest 31 Avenue

Fort Lauderdale, Florida
13331 . .

Tejlephone: 305--581-6410
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FLORIDA MIGRANT LA GUAGE ARTS TUTORTAL PROGRAM PR V" S/

,winter and was now ve’ry; 4 ;

_added Lisa.

sentences.

;School aiistricts”throughout the State, More it
being helped. Host dre frog 2 to 3. years, below grade Jevel 1n reading..

'.each fay so they can get extra remedial aid. Classes are conducted

4

South and Central Florida- .

A P — ~, 5
l ‘? * I * ‘é

¥ \3 ., v * AT -
The fi t grade taather wWas teﬂ‘in'g a story.

= uThe big bYack bear opened an eye and ooked around. Then he =
opened his ?ther eye, stsretched,nd yawned. He had been asleep a'H . :

2 vi_r ’

"Hungry,",'interr fed 6-year-o1d Tyrone, as he continued ‘the stcury,
“The bear came out gf/ ig cave and the figst thing he saw was a Htt]e +§
hoy wa]k'i\zg in the . e ¥ -

v - ’ % G p1

%o eat lttde boys. They Hgﬁ berri es", "

‘ A A g
?‘ e 4 N

And so it unt-ﬂrom child to child>” And as the story unfaﬂded the
children Iearnegi tof‘t%'ink to irqgrovise, and to Speak in fu'Hy dev,e]oﬁed

}J

"Sut bears ..__\_-"':’

K h,

t

These are migraﬁﬁboys and girls who live in south and central .
Florida 7 months of tHegear while their ?arents harvest the sugar cane .
and citrus crops,the toMatoes, cabbage, lettuce,.and celery. Théy are,. .
participating 1n a spec‘ia,_‘i tutorial program 'in the language aets, = - ?‘v g
Begun 'in 1871 in Browird Couhty foi‘ Use 'in the eag'y primary grades, -
the program is now operating in both elementary and high schools in 26 ™
han/gT‘UO'Oichﬂdren afe,

“But any migrant child with 3 Special Jneed can be puﬂed into the ‘
program for''d few Ugys or a week," adds Louis Margh, regignal peggram .
consultant in Sarasota. "Most ’;:hi'idren however, rémain tha\ entire time
they are* in the school." g R %

'y
-

The Floridafigrant Language Arts Tufbr'ial Program is a pullsout )
program. It, takes children out of the regular classroom for a hour -

wheréver there!s room--in an uhused classroom,,e trailer parked in the
school yarc[j, even 1n $torage areas. ) .

"In fact," Marsh says, "une principal actually gave up his office
for use as .an instructional center, and he moved into the storage room,"
That $ how 'important. the staff considers the program.”

32 .t
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And i{'s theagtaff, Marsh says, that makes the program really a
effective. A1l are dedicated teachers, people who care.about these
children and want to belp them.

In the instructional center a teacher.or professional is able to
*  provide 20 minutes of individual attention.to each child each day.
Trained paraprofessionals come from the community. Preferably they are
migrant parents or relatives of the children. But they may be housewives,
§enior ‘citizens, or young adults who are working toward college degrees.

Fach paraprofessional works with 15 students a day, three students
at a time. They are supervised by a tutorial teacher who, in turn®
receives direction from the county reading supervisor. Regional language
arts conSu:Sants are maintained in Sarasota, Orlando, and Fort Lauderdale.

. A1l of}this ifAdividual attentien and spécial focus on individual
problems h ve resulted in dramatic reading gains. The average migrant
child seldom moves ahead more than 0.7 months a year. These children

. show 1.5 months ga¥tn for every month's instructibn. '

Thie is outstanding, considering that §panish is the predominant
Iangyage,of at least 40 percent of the yodﬁggters.

. 33
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- S " Teachers start to wérk on the oral, language deve]opment of Spanish-
s speaking.ghildren as soon as they are enrolled in _the program so they

pe o 0 fe - CaN start reading English as qu1ck1y as poss1h1e

. o "He do this at whafever grade leVel the chiTﬁ may be in," says~
. . Marsh. “ff the child is totally non-Eng]ish speaking, the instructicn
M ‘ may,last as long as a year."

o A variety of enrichment activities also improve the reading skills
of the migrant chi]dreﬁ, whether they be Spanish-speaking or Eng]ish-
speaking. . '
Thena are filmstrips to get d1scussions going and to interest them -
. in stories and books. Cassettes enable the child to 1isten to the text
as he reads it. And there are games made by the' teacherfs and tutors.
Simple things 1ike-word bingo. Instead of numbers, thé bingo boards may
have an initial consonant on eath square. The.child must think of a
“word that begins with this consonant before he can cltaim it.

~Parcheesi is also éenverted into a word game. A throw of the die
determines the number of spaces the child can move hi's marker. But .~ ~
before he can advance, the child myst read the word on that¢space., If* - |
e can't, he has to move back three spaces. The word is then told to -
him so he will know it next.-time. And if he's clever, he'll 1earn the
words from thJ;e who go ahead of him.

. A language master, a machine that speaks from magnetic tapes, offers
further. assistance. The child inserts a card on which the teacher has
placed the lesson- He listahsbto what it says and then.respopds“

Recently, Jerry, a second grader in Lake Placid Elementary School
was listening to his teacher's recording of various study words--wor
she then put into sentences, Sudden]y his face 1itup and he exclaimed;
"What did she say?"” He couldn't believe his ears. The teacher had
"carefully prondunced the work "like." Jerry had repeated it and the
teacher thén used it in a séntence, '

.The sentence that delighted Jerrymas 'I like you, Jerry." It had
personalized the lesson for him, and he knew that she really cared and
., wanted to help him learn. _ .

- 2 ' <
I ’ ’

For further ‘information: . ‘

~James Moore .
Florjda State Department of Education
t Building H N
Ta]]ahassee F]orida 32304 1 ’ . P
Te]ephone 904--488 5470 ‘
i ’ ' 34 -7 . .
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READING . LABORATORIES : -

. . teacher vowed she'd quit if transferred e

'Joe now gets an extra hbur of help in the lab.

Alpay, ‘Ga. e s

L] [

i . \ . . A N g
In Albany, Ga., Mary And’ourst inte tears whézrshe found she could .
no Tonger attend the Title I reading laboratory, Her parents were
disturbed, too, and came to school to comg]ain. In another school a
sewhere in the school system.

The reading labs--which operate 6 periods a day, 5 days a week, in

16 Albany schodls--take the very lowest achievers and turp them into

successful readers. They were expected to gain Tess than 3 1/2 months

for each year's instruction. Yet at.the reading labs they are gaining .
nearly a year and 4 months. ’ -— '

The magic touch that

kes the difference is what educators call '
"individualized ‘prescriptiv :

instruction."”
N
In plain English, it means that each child is tested thoroughiy to
find out what his or her weaknesses are. lesson plan is then developed
to provide the help needed to overcome these weaknesses--and the teacher
gives special individuai heip to accomplish this
2114

Iake Joe, a third grader, who goes to the lab between 9 and 10 each.

morning. Joe was selected for the program because he was virtuaiiy*a Ty,
nonreader. %
N
In addition to his usual reading class in his regfu classroom‘ﬁ?

Bach -dg¥-she picks up hi's,
“prescription,” gathers whatever materials he needs to dp the assigﬂment

and goes immediately to work : ;sgﬁ

‘,.,« .»*

= 5y
Usuaily. he has three tasks each mutua]]y;ﬁupportive of the
others. Say he is doing a study of sounds--]garning the "eh" sound in
such words as bed and hedd. ‘?¥
. His first assignment is to recognize the;§ound Though “he. works .
brimarily alone, he-has only to raise his ha@d’to get heip from the .
teacher or paraprofessional in the lab. ‘; \gq* ,
‘ oo )
When he has mastered his decoding assignment Joe wi]i move te a
machine called the language master. His secord task Will be. t0 read
Tnto the machine a sentence containing words with the "eh" sound. Then,
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he listens to what he has read and compares it to the sentence previously
v 2 recorded by his teachér * . .
A third task m1ght be to develop a special skill, such as find:ng
words that rhyme because they have the “"eh" sound--the "e" in bed, the
"ed" in head, or the "ai" {n said. .
£ LA ) ’

e Joe also has a chapce to check out books to take home.- And if he's .
done an especially gopd job that day, he may be one of the several '
children to receive a Happy-Gram. A Happy-Gram is @ telegram that the
teacher writes to his parents, telling them theiraéﬁ}ld did something
very special that day. It may be nothing more thart completing an

&\‘gssignment--hut an accomplishment for that particular child.

_Inall there are 23 reading labs in Albany with 80 to 120 children
. attending each lab. They are located in 1% public elementary and 3
' junior high schools pius 1.private school. ; .

No teacher has -more than 20 students per period. And along with
each teacher there is a paraprofessionaT who has had a minimum of 1 year
of college’'and participates in an ongoing training program throughout
the year with the teacher

~ Together, this cOmbination of teacher and paraprofessiopa] working
"with individualized lesson plans has produced not only _high reading
Scores but happy children, .

“In terms of happy children," wrote one evaluator for the National
Institute of Education, “this.program is priceless. The children do
succeed -and they are made happy by realizing that they can succeed,
Many children literally go from failure to success in 1 year or 1ess

# # #
For further 'infogmat'ion:i= _ - . Ly ¢

,Dr Virginia Morgan
Reading Laboratories
Dougherty County School Systeny
601 Flint Avenue
P.0. Box 1470 .
Albany, Georgia 31702
Telephone: "912--436-6544




READING/ENGLISH ROTATION PROJECT o I N
Tﬁpmson, Ga. . ﬁ : e

E

'Daisy 1s 13 years old. She $a ‘seventh grader at Norris Junior
High School 1n Thomson, Ga, And like so many youngsters of her gener-
ation, she can 't.read. _ : i i
But unlike many other children 1n many other parts of the country,
Daisy,is getting special help to improve hér reading skills. She is
participating in an outstanding]y successful reading proJect. ) ; !

Every day Daisy spends 110 minutes in what 1s called the Read1ngf o
English Rotation Project. She'is but one of 60 youngsters ranking in« 7
the bpttom of their class in reading and language skills who have been .
selected for this program. ) _ :

Z::S%e Norris Junior High teachers found that low achievers benefit from
a arrangementﬂof the regular classroom pattern. By placing English
and reading classes back to back the children get a concentrated dose of
language skills each day. Instead of two 55 minute classes, they now
have one long period. And instead of going to two classrooms they go

"to #hrge--each for 35 minutes. S

..

0 Here s the setup. ... ' ™~ -

One classroom 1S equipped as a reading skills lab; another for ’ ',
teaching basic grammar; a third as agevelopmental reading room where
the children can pick their own books at whatever level they are reading.

The-€hildren rotate through these rooms 1f;grdﬁas of. 20, but
within each: room they are subgrouped in fours and siXes. Within the
. small groups individual attention 15 focused on the specific weaknesses

of each child.

Work is first introduced by the teacher, then reinforced the.next
day by the paraprofessional in the classroom--a warm, concerned adult.
These assistants may be parents, the 1ibrarian, a bus driver, a guidance
counselor, a principal or a céllege kid homg for the ho?idays—-anyone
who has a few méments and is wi]]ing to help. .o e .

.

"It works marvelously," say Marcelyn Hobbs, project director,
"These children 1ike to know someone reaIIy cares and wants to help
them with their reading !
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Mrs. Hobbs also points out that most of these chiidren have 1ittle
or no.confidence in themselves.

“It's awfully hard to wipe-out § yeargzof failure," she says. “We
spend a lot of time building self-confidence--telling the children they
can do it.," " . . . .
- .
~ And sometimes it takes a‘bit of'rexerse psychology. Mrs. Hobbs
. tells of the class that refused to work in the skills lab and spent
. 1ittle time in thé reading area, Something had to be done. .

' The teacher decided to tell the kids they could not go to the
reading center unless they EARNEQ the right. To earn it, they had to
gét five 100's in a row. The childreh began to show interest in the
classwork, and the teache® didn't grade them too Marshly so they could .
all go to the reading area. It wasn't long before the book shelves were
the most popu]ar place in the room.

But were the children real]y reading?

The teacher next set up a sharing area with a big rocking chair in
which sat an understanding adult. When éach child finished a book, he
b or she came %o the volunteer and recounted: the story.

When one voluhteer, a motherly woman in her sixties, asked Oaisy if
she 1iked her book, 0Oaisy replied, "Yes, Ma' ;ﬂkh‘l ain't never réad no
book from cover te cover before." .

s .
‘e« And that, says Mrs. Hobbs{ is what makes the project worthwhile. e

# 44
N For further information:

Mrs. Marcelyn Hobbs

Project Director .

Reading/English Rotatton
Project

Norris Junior High School

Thomson, Georgia 30823

Télephone: 404--595-3527




A

HAWAIT READING PROJECT
Hilo, Hawaii »

3
-

On the Big Island of Hawaii, the blue ocean; luaus, and Baseball
games are still more popular than 1ibraries and school reading rooms.,

But in recent years, the children of Hilo, Mountain View, Kau, and
the Kona “area are learning that there[s fun, too, in reading,

Many of these children are from poor families., They have never
been read to, never been encouraged to read, and speak a pidgin English.
The easy-going 1ifestyle of the islands has kept them out-of-doors--
fishing, swimming, surfing. Beading 1s simply not an integral part of
the1r culture.

While these youngsters may not have the practice needed to becomé
good readers, they are willing, cooperative, and have the ability to
Tearn., Thirteen Title I reading resource rooms scattered across the Big.
Island dre giving them this opportunity.

And the children are reSponding " HMost Hawaiian children with this
.+ kind of background are Tucky if €hey advance 1.month for ‘every mopth of
instruction, “But children who attend the Hawaii reading resourcg¢ rooms ° ,
are gaining 1 1/2 to 2 months. At almost every school, you can/find a
child who has gained 3 years in a year. In a few instances, a’ dhild may
gain as many as 5 grade Jeveis in a single year , }f /

.. The program provides supplementary reading practice fof‘those who
need it. Usually, the students fall in the lower 25 percen#i}e of the .
national norms. They are in grades 2 through 7, but functinning 2 or
more grades below level. ) J .
Students are selected by their teachers with the approva] of their
parents., Such aﬁproval is imperative because parents p]ﬁy a key role in
the learning ﬁrocess ) 5 .
"We find if the parents come out and support the cmﬁd the child
will do well," says Don Manalili, Title I coordinator.:

-

a’ a - ot
In this project, parents do more than offer supporg They actually
v reinforce the Tearning .that takes place in the readihg resource rooms.

Mothers and fathers work with the children eyenings, cordecting spelling
errors and explaining sentence structure, If the child does something

-
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espectally good, the parents write a note to the teacher. They also
‘ sign all homework asstgnments. -

1In the resource rooms, each child is given an individualized v,
instruction schedule and worksfindependently in groups of no more than I
5 or 10, The teacher.offers assistance when needed, checks to see how
the work is progressing, and”then spends 10 minutes with each child
evaluat1ng his or her work and making the next assignients.

4

Children develop skills in spelling, comprehension, decoding, They
work with flash cards, language machines, tape recorders, and cassettes.
And because fun and games are $0 much 2 part of the Hawa11qn 6u1ture,
"these are alsa used to keep them interested in reading.

One p0pu1ax4"rm is "Go Fish" 1in which a c¢hild deals cards with :
letters icating different sounds. Then each takes a turn asking the
“'hther for ¢ “by maktn the sound of the letter em the card they want. .

For example, by making t *d" sound and using it in an gkample--"dog,"
i . Three cards of the same sound make a baok, and whoever has the most
o books at ‘the end of the period wins thqsggme ,

A finished assignment or work well done may earn the chtldren a bit
of free time--to play other reading games or to select a special” book
for a quiet reading period. 4 - .

Students also have an oppertunity to earn ‘points for completed wark
‘and good behavior, for atcuracy and attendance. These points can be
used to buy bean bags, games, purses, badges, and posters made by the
] parents. Sometimes there is candy on sale or a populér record,

The idea 1s to make reading. fun for these students who have not
-~ previously associated it with’ pleasure and sggpess. _ . .
As Manalili’explatns, "It's good to get the children away from
their regular classroom yhere the competition may be too keen., Receiv- * -
ing gersona]tzed instruction and.counseling, using the machtnés and
playing reading games--all provide a good framework\for 6vercoming
readtng prob]ems "

But the Hawaii program is not only for reading. It also workswith
children who havé trouble with math and the many problems encountered , »
in multiplication, division,. and fractions. Here, too, {t_has proven
"+ successful, . One girl, whose teachers predicted she wbuldn 't be able to
make 1t in math cam to the center, rallied, and now in high school s
getting all A's and . "

» '

The same kind of success stories cap Bm.throughout the Big

Island. In fact, .Keaukaha Elemeptary S hdo R re the Hawai{i Reading
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Pro.]get began, repOrts that it used to be easy to find 150 kids who o :
qualified for remedial readiny and math, « "Neg sq_afy 'ionger," says
Manalili. "We have a hard time f]nding 75 e’l1g1b1e students The v
program has pade that much-of a difference." i T -,
L N c. . '. 7 . - ’ " » S .
Ror further. information: - . -
n Manalili, {oardinator % o '
.. Title I, Operation Iuton .y - - - .
< p.0. Box 4160 - , ' c Co N
© Hilo, Hawaii 96720 . . oL e ,
. Telephone: 808--835-1656 LN . ] *
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.+ CHILD~BARENT CENTERS : o . ‘
- Chicago, I11. _ C e LU C
_: _ . ; ‘ ’ - L7 ‘ .
. ) When Federal aid to elementary and secondary education began late
~"_ in the 1964-65 school year, the Chicago Board of Education turned its ,
attention toward understanding the attitudes of parents. It wanted to
. . kpow who the parents of disadvantaged children were and how they felt
) about their children's activ1t1es in schoo] . '
< Jhe outeame of this study--of families who 1ived\in a low-intome

housing "project -and whose childrew attended the John.Farren Elementary
School--was a CHild-Parent Center.

S It was among.the first such centers in the United States. Since it
28 .. opened in 1967 it has been used as a model for other school districts.
Hnﬁt 1g Chicago's formula for sch/;s? . '_ . ) 3

"Parent involvement," $ays Mrs. Velma Thomas, project rectqr. )
. -"The Child-Parent Centers recognize that the parent is the ghild's first
teacher and that home environment and parent- attifude toward school
influence a child's academic success. ‘

*ithout the parents there‘would be no success," she says.

: /
Parents are asked to commit 2 days a month to center activities. -
If they work, there‘are evening meetings they can attend. If this .
still a hardsh1p, “perhaps a grandparent can. represent the family," Mrs '
Thomas says. . . - .- 7
Parents partiC1pate as teacher aides, schoo]-commhnity re%resent-
atives, tutors, coresgroup teachers, and as students in improving their
own basic educatfbn ) P !
! , *1
‘Each center has a parent-development ‘teacher' who helps parents
understand how children grow meftally and physically. The paren also ::)
“learn how to support the schosl program through . home activities 1Twolving
games and toys, child copversation, reading to a ch11d, and fo?]owing up
.on school trips. . ) 3 o
. ~ Communi ty aides‘it homes “to inform ‘ether parents of the enter's
" program, to explaip r children's needs, and to urge their active
.‘participation

¥
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Most of the centers are a series of portable c1a§srooms jdined by

breezeways. AM. are on school property. R
:~ Each center provides a locally planned rricu]um‘for its . children.
But a¥l gurriculums involve reading, pacefit. involvement, an emphasis on

speaking and 1istening skills, and e

y identification of learning
problems and physical”disabilities.-

It is the latter that helps to

“individualize prograhs to meet each child's special needs. e
<;-The Parent-Child Center program has been so Successful with*&hieﬁg;:;

+

children, pareénts, and teachers that there are now 24 of them serving -
4,400 ghildren. And, according to Mrs. Thomas, many parents and children
who wish to part1c1pate-have to béﬂturned away - because of a lack of Space.

o

.‘ # # &
For further 1nformation. ‘ ‘ v

Mrs. Velma Thomas, D?#ector
Child-Parent Centers Activity .
228 North La Salle Street - _ ’ ;
Chicagp, I11inois 60601 ot
Telephone: . .312--641-4516
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.7 PROJECT CONQUEST ST R o
2°7  East St. Louls, IIT. / S el

. .

i ot It was stil) 4 me;;bsff?;;/;;y. But remed1a1'read1ng children in

East St. Louis, ITl., wére counting the days. And each was hoping that .
he or she wou]d be"among those to get a special award for improved -
reading' skills. , L. ’

Last year 223 children reached-grade. level 3nd another 121 came
within 2 month of ,it. 1In addition, some 300 youngsters reéeived fect
attendance .awards--and this in a gtoup df children who used to hate to .
come to school"’ /// .

-

L -
N -

- Award Da he annua] COmpletien of Project Conquest-—a highly
- successful education Jrogram that is Eurning nonrean\f into readers and&i}

poor readers into goo peaders
t

. Many of the ch{l ren enter Conquest reading two, three, or four
grades below grade leyel. But through concentrated attention and P
1nd1u1dua1 help, they are ab]e to catch up-with their c]assmates/,

,'
d&anest operate 1n 29 East St. Louis elementary schools, 2
parochial and 4 junior igh  schools. About 1,500 children are involved.

Basica!ly, Conﬁuesﬁ is chi]dre m Iow-income homes who are having
1tls7in the lower grades.

' trouble- reading, aﬁd mos
The pragram straightforwand approach to learning It
offers chderen 4 chance to succeed~esomething that hasn't happened in
their regular classroom. Each child begins reading, not at his grade
Teyel gr éven at the leved at’which he has tested, but 1 year bélow his
ab111ty So he attaips immediate success. From the start, hé Iikes
Conquest end nants to move on.

—

It werke ke thiss The children are thoroughly tested to deter-
mine Their readifig weaknesses. They alse are scrﬁﬁhed.fer hearing,
visual, and other physical conditions that might HBhdicap their learning.
Then, 1f the. problem is physical, they.are sent to a doctor; if it is a
_Jearning problem, a special teaching technique is tailor—made to their
1nd1v1duaT needs

;

-t

More gnin 85 read1ng materials--teaching machines, books at 'various
readipg levels,. gafles, earphones, reading-pacers, and so forth--are

2 used. Basal readers, howéver, are taboo, because they stand as .a symbol

+ of past failures in the classroom, 3

*
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Two things make Conduest instruction different from that of other
«reading projects. The first is the use of study carrels. —-Each student
has his own carrel with his name on it. Here he or she can work inde-’

pendent]y. unbothered by the activities of the other students.

The' othér qpusual feature is the way programed reading materials
are Used. Many teachers have their students start with programed reading
each-day. This aAlows the child to begin work immediately without help
from the teacher. 1It aLso provides continuity and a sense of dfrection?,
$a. Children dailx receive 45 to 50 minutes of 1nstruction. They attend
Tés5es 4 and a half days each week with Friday afternoons reserved for
o feagher training. ,

jg To end.the week on an up note, Thursday afternoon and Friday morging
e devoted to instructional games. The children work crossword puzzles
play Password and Sc¢rabble. Or the game might be Spider, in which’
pupil is the "spider" who tries to catch the "flies" by reading the
rds held by the other pupils. Or Go Together, which involves matching

»  ord -carggsin o §k with cards in another,
IR A . o

i 1 this activity and special attention by teachers,
cliniéians, ‘and ai8¥s--plus the broad variety of teaching materials’and
. techniqués-=5Ceonquast children have shown significantly greater gains in
reading than thos€ who do not receive this extra help. In grades 1 ‘
through 3, scores average 5.8-months per year greater. In grade'4, the
Conquest cﬂildren gain 5.4 months above the other children; in- grade 5,
. about 7. 8 months; and in ¢grade 6 the improvement is 7 5 months,more

i%’- . . ., #go#

LT
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ﬁ For further information:
¢ Beftye Spamn

Board of Education
1005 State Street
East St, Louis, I11inois 62201}
»- Telephone: 618--875-8800, I
ext, 149 or 166
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\




38 o
+ . ‘ *f
: .
» e :' . - N
EARLY PREVEHTIOBF OF ScriodL’ FAILUR‘E*-HIGRANT PROGRAM' n. .
Peotone, ;ll ' ’ '

"The elusive gingerhggad man 1s h g'g-year-olds in Rockdale,
IN., develop %he lang kills t 111 need in the primary grades.
v And though he leads them a¥herry c ’, they always catch him. .

i

prekindergagten class in Rockdale Elementary School. HMrs. McNair finds
y 1t--and 51 ar stories--particularly effective inteaching Spanish-
| speaking children.

"The Gtgggrbread Man'yis one of the favorite stories 1n June McNair's

.;/ These children listen to the story as recorded by a Chicano mother.
They then retell it in that language. HMrs, McNair follows with the
story in English, and the thildren listen to i1t over and over until they
can retell it in English. ' \

¥4 7o add zest to the story, thé children make their Own gingerbread °
man, which they pop into the cafeteria oven on their fay gutside to play.
P A

[

But when tRey come back the flngerbread man is gone. Instead,
there's a. note which reads:* "Ran, run as fast as you can., You can’t -
catch me. I'm the gingerbread man.“ The -children go from room to room
in pursuit of the runaway gingerbread man, If the epd, they find him
back in the oven, ;nd he's taken to tbe classroom and devoured

Fun things tike this make the Rockdale School_a happy place for

r - these young Chicano children who otherwise might comsider 1t a formi-

dable institution filled with adults who-speak a language they cannot
understand or understand poorly.

The early childhood program--wﬁich seeks to prevent school failure
for migrant children--was designed by Luceille Werner of Peotone. It is
helping 400 children in 13 migrant sites acrogs the State.

Each f&811, 5-year-olds are screened to find out their style of
learning and their special needs. Then a wide variety of game-like
activities are used to help them. For example, gross motor skills are
developed through hopping, jumping, skipping; auditory skills through
listening to stories; language development throuygh story telling; and
fine motor skills through the use of pencils and crayons,

AT
L “The highly demanding work of learnjng to read and write requires
-, many prior skills," Mrs. Hen{er expl . "The migrant child is often
' 46
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. introduced to to0 many formal aspects of reading and writing before he
has developed thesg skills. , And when he's instructed out of garmony
with his deve]opmenta] t1metab1e, he fails."

According to Mrs. Werner, children who speak a Janguage other than
English are often pegged as slow learners. This 15 not necessarily
true. 1In fact, many of the migrant children are very bright.

. )

-1

he ranked only in the 26th percentile. A year 1aff¥, with special atten-

tion provided in Mrs.-McNair's class, Chano was u

And in English, a language he had never spoken before, he was at the
‘36th percentile--10 points better than his initial Spanish score.

Take Chano. At age 5 he spoke so poorly thagpip his native Spanish

Also, when Ha1§ntered the program, Chano had trouble holding a
- pencil. His writing was 1ight and shaky. ' 8But he_had, one big plus in
his favor. He had good visual perception. He could look at a horizontal
or vertical line, a ‘circle, a square and recognize the differences.
Good visual perception makes Jearning to write and read much easier,
because from vertical and horizontal lines come letters--and words

By the time he had finished kindergarten, Chano's visual perception
had risen to 7 years, 4 months. He had improved his Speaking and writ-
' 1ng abilities, and he was ready to go. -

Mu€h of his success can be attgibuted to Mrs, werner S method of
.teachipg: Children-learn, she believes, by repetition. That's why
Chano and his classmates listen to ”'The Gingerbread Man" over and over
in both Spanish and Eng]ish, and learn their letters and numbers by
constant repetition. ,

Ms. Werper explains Ho#l jg works. "Say the child is learning to . .
tecognize the "b" 1n ballj ﬁe*ﬂﬁmps on stepping stones marked with a
“b." He sings it; he ¢l 1t; he.draws "b's" in the air, in the sand,

..'
'

.~ .on the cha]k\board--until he knows a "b" 1f 1t 1is green, blue or red,

small or large; until ft. ecomes an integral part of his wholé being."?

This method, wh?ch calls all of the sensés into play and which
combines learning wifh fun, has proven highly successful with migrant
children in I11inois as worked so well in fact that it has been
copied at 14 sites.

&-.-} -
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\\\\\ For further information: : BN x//,___\_ﬁ;ﬁ_\h

Luceille Werner

-, 114 R. Second Street oo
Peotone, I11inois 61364 ° 7 . C
_-Telephone: 312--258-3478 3 v

to the 97th percentile.

Ina and others in Ohio, Michigan, and Minnesota.
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PREDICT-I
Cedar Rapids; Towa—

"Johnny, will you pTease put.three plates on the table.™

“Sa]]y, p]ease put your cat s dish on, the floor. Put it under the
chair." . :
L . $
Sounds 1ike everyday .talk 1n any home with young children? Perhaps.
But these are parents--mothers and fathers--asking their children to do
little jobs that teach them the meaning of such troublesome words as

"on" and "off," “over" and "under."”

They are the parents of 4-year-olds in Cedar Rapids, Iowa, wﬂo
*through a unique education program hdve learned how to turn everyday
activities into learning games for their children.

.,

The progrdm, which.began in the 1971-72 ‘academic year, Operates in
three schools--Van Buren, Harrison, and Polk.

Early in August, all parents living in the vicipity of .these
schools are invited to have their 4-year-olds tested. A letter of
congratulations--"You are doing a fine job with your child; keep up the
good work"--goes to the parents of children who test at or above average
development.

Chi]dren who show 2 developmental lag in any area are el#gible for
a special program designed to make them more successful when they enter
kindergarten. .

A1l sorts of services are offered in the Cedar Rapids prekinder-
garten program. For children who have a Speech problem, there.ds a
Sspeech pathologist For children who need & 1ittle extra academic help,
there are teaghers and aides who offer individual instructien. And for
children who «can't speak English, there also is help. Dani came with-
his parents from Lebanon and could speak only Arabic when he entered the
program, But with a 1ittle Sp?cial tutoring, he is now almost up to the
speaking level of the other children.

In addition, a nurse works with the children. She points™up the
importance of cleanliness and helps the children develop goed health
habits. She also visits the home of each child and encourages mythers
to telephane her whenever they need help with family hea]th probfems

¢ ‘ -7
¢
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The nurse also’ brings health lessons into many of the other activ- .
ities. For example, when the youngsters help prepare food, the nurse
instructs them in washing their hands before they begin. As_a chocolate
cake .15 passed around before it goes into the oven, a little girl who

tries to stick her finger into the batter for a quick taste is rem?hded
of the germs she saw under the micrOSCOpe

But whatever the aEtivity--cake baking, field trips, or storytime--
the focus is oh interaction. i, the staff believes, is a vital part
of* the training. They place stf%ng emphasis on the total child--
teaching youngsters to get along with other people and .share ih activ-
ities with family and friends. .

A child who has trouble adjusting to a group situation and dis-
tracts the other children is asked to sit in the "thinking chair".until
he is ready to come back to the group. When he does return, the other
children always cheerfully.welcome him back.

This kind of interaction in the school setting makes Predict-I the
success it is. It also makes the Predict-I child a success--in kinder-
gartgg agg\in the grades that follow,

~———" g 4

For further informations’

Mrs. Marion Hazelton .

Cedar Rapids Community Schools
346 Second Avenue, S.W.

Cedar Rapids, Iowa 52404
Telephone: 319--398-2417
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CORRECTINE READING PROGRAM
Wichita, Kans.

you ifagine walking all through a school wfiere there 1sxélmost

7 1ittTe or no movement and everyone 1s reading a; book, a
magazine, a newspaper, or someé kind of publicationZ> Not only aFe all
sfudents reading but so are the teachers, teacher aides, the principal,
fice staff, the janitors, apd cafeteria wofkers.

It happens about, 3 days a week in 12 elementary schools and several
secondary schbQis in Wichita, Kans. During a Sustained Silent Reading
Perdod, which Nasts anywhere from 10 to 30 minutes, everyone in these
schools reads--something from home, from.the 1ibrary or classroom
materials. Nhatérarazﬂgy ke,

The idea, of course, is “to encourage reading for. p]easure as well
as for classroom assignments. And it's working. Almost everyone 1
forward to the silent read1ng~oenfods--and that goes for the schoo
-personnel as well as i1’: he- students. .
Students 1n-19 elementary schoo]s also have a chance to earn.a
book. Thi¥ project seeks to ‘encourage children to read and develop’
their own libraries. Books are purchased with Parent Teacher Association
funds and other community resource monies. Students receive a book‘of ‘
their own for every six books they read.

p )
But if the student is a slow reader, this is taken into consider-

ation. These students may receive one. book for every one they read,

because. the task 1is harder for them. '

Some schools have given out more than.1,000 books under this
project. - .

These innovative activities are part of Wichita's city-wide Corrective
fleading Program, which seeks to improve the reading skills of elementary
school chiigren with.reading deficiencies. Specifically, the program
goals are to improve -the reading level, vocabulary, and comprehension of
students who have serious reading problems

1In reading centers located in each of the 19 Title I el2mentary
schools, 56 special reading teachers provide instruction and, agsistance |
to students in grades 2 through 6. Helping-them are 20 teac aides
ber of volunteers,

o0
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Through an "extended|service" plany reading assistance also is
provided to eligible studgnts who attend the city's other 58 agf]ic
e]ementér? and 6 parochial elementary schools. .

Students are pretested so that they can be given concentrated,
individualized attention in attacking their reading problems. In
- many cases they are given one-to-one help. ,

The students are later posttested to see how successfli these
efforts have been. Gains in reading achievement, vocabulary, and
comprehension average 1.3 months for each month of instruction.

Although there are many factors contributing to the success of the
program, key among them is the fact that the parents are involved in ,
almost all aspects of the reading improvement program. Another big

help is a Youth Tutoring Youth Projept for seniors in the city's six

high schools.

i

LY

Wichita's Cgrrective Reading Program shows how working together
a school systemand a community can make good readefs out of poor

readers.

-
-

# 4 4
For further information:

Dr. James G. Howell .
Unified School District No. 259
1847 N. Chautauqua Street
Wichita, Kansas 67214 .
Telephone: 316--268-7871 °
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PROJECT UNDERSTAND. !
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Arltngton,‘Mass. ' ' X

— -

4

Hhen a 6- foot ta]king dinosaux, a game of Password, and a student-

run newspaper get tpgether in Arlington, Mass., chjldren learn the three ‘

R'S and other important sk as~well,

In Proaect Understand, each of these techniques helps children
‘acquire fundamental skills they lack. By constructing 2 papler-mache
~dinosaur and giving 1t a tapeé recorder voice, they complete a task from_
“start to finish. By ‘playing Password, they develop language abilities.”
By running a newspaper, they see-resu]ts of their contribution to a

.group effort,

The program; serves 205 students in five elementary schools. Each
school has a cenker where the participating students spend 30 to 40 .
minutes,.3 to days a week. The only.admission critéria is that the
students have sCored below the 50th percentile in reading and Ianguage
tests

-
-

Ktngergarten through fourth graders who ‘need assistance in reading,
language, and math receive individualized instruction in an informal
relaxed atmosphere otitside the regular Massroom. For some children,
such help has meant test results boasting as much as a 1.3 month gpin in
reading and language skills for each month of attendanée

Project teachers, parents, and regular classroom ‘teachers meet
periodically to discuss the areas in which each child can use help.
Then they set yp specific activities to qssis he child,. while at the
same time encouraging his or her strong p A student who has

classmates. -

In addttion to using phonetic and programed readers and reading

‘games, teachers draw from creative writing activities, plays, and special

projects. ¢They also balance working with small groups with individual
instruction. . ,

But pore than #roviding help in the conventional "survival skills”
of learning the three R's, the project tries to instill ih the childreh
a positive-attitude toward themselves as students, Because, for m&ny of
them, the most serious impediment 1s thetr outlook on learoing.

- - 53

, become proficieft in langaage skills, for example, may be asked to tutor;' o

by
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As former project director Tim Wilson noted,. "In the beginning, the
students are discouraged. They need- to feel a sepse of accompl ishment
as much as they need to develop basic learning skills." That is why
teachers pay close attention to each child's progress. When a skill is
mastered, the child's achievement is recognized and a new task is assigned,
commensurate with abiiity .

HWilson pointed to projects, 11ke the newspaper and the dinosaur, as
especialiy valuable in giving the children purpose. "When the students
geé they can run a newspaper, it is not long before they sge they can .
also strengthen their’ reading and language skills,"” he sa?ﬁ .
- Another important goaldof the project is ‘to bring the child's
educatdonal program_closer to the parents. It is hoped that if parents
better ‘understand their ¢hild's attitudes and experiences a sense of:
cooperation and tnderstanding will be fostered between' home and school
1ife. Parents also serve as part-time.tutors to augment the 10-teacher
and volunteer staff. In additiongathere is & Parent Advisory Council, .
and parents participate in worksh®8, conferences, and open houses.

In Project Understand, students are not only. building dinosaurs,
they are. also bui]dihg ways to help themselves., *
. R -
# # § C >

« For further infonnation

’ ' Donald Torres
Arlington Public School District ;
The Crosby School . - .~ *
34 Winter Street
Arlington, Massachusetts .02174 "
Telephone:- 617--64641000, ext., 182 .
LY . )
. o
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Ciarkston Mﬁch . .o L7

-

V4
Yadan, a second grader in the Clarkston, Mich., Remedial Reading .°

Program, was assigned to read three, pages.

But Jan thought she could

read ten,

L]

-

. particuiar]y browd

fthe

i between the, two“stu

- partigu

e A

"If you think you'can do it, go ahead. "

-«

“Okay " said her teacher

4

So Uan did--and/earned a superstar o . s

1=
| 4
"Seich conversations--and assignments—-are not unusuai in this unﬂqp

program thajphas won natienal attention because of its sccess.in, .
cteaching children to read .

,The program operates in five C]arks&on elementary schools. "It

invoives some 175 children agyear and eight teachers wprking full- and
part-time, NN ot I

The remedial reading experience happens twice a week. .The child -

. leaves his regulan classroom.and goes to 2 special area where he and one

othe child work closely with a reading*teacher.

-off chESr at the end of & haiiway,
oom, or, as once was the case in a .
fwoi, in-a storage closet filled with groceries.

The piace*may be a tflocked
partitioned, anea inhan-,

It’ s what goes on there that makes the

Ll

1mportant

% ?t\yo youggsters e ter the makéghi ft room, each receives a
iork../On top is a job sheet, prepared earlier bx
tea;her, which t#ls each child exactﬂy what he is if do that day.

. There are usua]iy six tasks to be done,~ Three are tasks on which

child will work with the teacher; thrée are-independent "tasks he

will do alone, Durin he 4g-minute session, the teacher alternates

g one and‘then the other.

; .

_JThé teachers use what is cAlled an ‘eclectic approach, In laymagy's

language,,this means a variety of techniques are used, to attack language

problems, In each instance, however, the teacher zeroes in on the

r neggs of each child. Pretesting-has spotted the problem

d refiedid] activities now focus' on -erasing the difficuities

5

areas,

,
1]
w.‘ . v
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Happily, thexehildren are caught early. They are secQnd and third
. 'g;rgers for wham failure,is something new and the urge to Tearn fis

o

. .

Because nothing succeeds Iike success the child gets an immediatej
ction from the teacher. As he comp]etes each assignment he puls
mmed star on his paper to 1ndicate completion. o

» At-the end of egch remedial period, the child counts up- his stars,
and for each one he gets a candy M and M. For breaking his own rbcord, .-
for getting all the words right, or for earning 100 percent on a est
he can earn superstars Superstars buy bubble gum or somethin very

speg al

Teachers find food treats are_especially important incentives to
young children. But as ‘thg children progress, the candy rewards are
gradually withdrawn. rs are still accumulated, but now a larger
number are needed fo eward, 25 or perhaps 50, And the reward is no
longer candy. - Inste e child is allowed to go to a treasure chest
to pick out e‘}ook orggoy.

*

-+ TH#s, with a-novel approach tOoJearning, with , jpterested .
tutors, and individualized 1nstruction Clarkston ch®ldren are finding
_ success in reading. They have increased noticeably théir ability to
recogn12e words and to understand what they .read.

The program has proved so effective that Mich1gan has provided
extga funding for disseminating information about the prOJect to other
school systems throughout the State.

- . -

# 44
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?or_funther 1nformation:

Mrs. Dorothy Neff '
Clarkston Commun1ty Schools
6950 Middle Lake Road
Clarkston, Michigan 48016
Te1ephone5 313--625-3330

*.
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HIGH INTENSITY TUTORING (HIT) 5

Highland Park, Mich.

A program in wh1ch kids tut0r kids is a ‘big HIT in the Highland
Park, Mich., pub11c’sehoo1s r
In fact, the High Intensity Tutoring (HIT) Centers have gone over
50 bigeghat they are being copied by other school districts across the

_ .
HIT Centers provide individuak¥ized instruction to enhance ‘the
reading and mathematics skills of sixth, sgvenfh, and eighth graders

. ' Y
Once they get into the program, the youngsters make rapid progress’
{atest test results show that in a single year 70 percent of the-kids
tested gained 1.5 years or better in reading, and 54 percent gained 1.5
years or' better in math skills. Another 28 percent ?ained between'a
year and a year and & half in reading, while nearly 10 percent more
gained that much, in math.

. who have fallen behind a year or .more.: ..

. The tutoring that made these ga1ns possib]e takes only 30 minutds a
day.. The first 10 minutes is devoted to quick drill in which the pupils,
read word lists aloud and use drill sheets and fiash cards in ath., The
rest of the period is spefit on programed reading and mafh wérkbooks.

. i "
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. The un{queness Bt HIT js its high Aintensity and cross-age tutoring.
HIT offers. intense practice in basic skills rather than discussion, ,
1nqu1ry, or Iectures .

. Teachers recruit tutor§ from the seventh and ejghth grades to work .
wtth sixth and some seventh graders. The teachers assign tutor-pupil

. " pairs so that'the tutor 1s about 2 years ahead of his pupil in reading

and math,

LY

"Many of{the'tutors in the program today were once under tutelage
" by another youngster,“ accoging to Mable Kenyon, director of personnel
and 'special-projects in Hightand Park schools. "It gives the childpen a
visible goal to achieve, and when they get there it gives them a great \
sense ofﬁg;ide The1r successes make us all very proud.” .

Teachers @nd aides unobtrustvely monitar the tutoring, keep detaﬁled
records of the percentage of errors-made by each gupil and assign- .
materials that cap be completed with 90-94 percent accuracy. The better 3
a pupilt's. progress, the harder the material becomes. The slower the -

. pragréss, the easierasthe material : _ ,

Autors never break the pace of a session with Iong explanations;.
neither do the teachers. The questions and answers keep flowing despite
changes in activities. The pupils are evgn kept bu3y while the tutors o
select new mater¥als, , . /f VR

4\ [
%
+

HIT materials Tend themselves to jmmedtate and accurate correctign. - . }
Tutorg récord responses as they are made and tell their pupils he right '
answers 1f the need arises. ) R R

such things as candy, it, and games. Each correct answer is good for -*
a point which the chiTdren "save” ih a bankbook. This gives .them a
. chance to Hecide how to spend their savings--on a large or a small reward.

Correct anSHers-;;;y points, and HIT punnls cah use thesg to "buy"'"

HIT teachers.manege ftve sessions a day. -The pupil staff ratio is
8 to 1 1n each center. _The tutors attend three sessions a week, missing -
a different'class in their own school schedules each time. However, .
they always complete the homework 1n the classes they have mtssed :

3 # # #v‘ : .

v I

For further information: X ’

"Clarence Stone R . . '

Highland Park Public Schools

20 Bartlett Street ‘ - s
4 Highland Park, Michigan 48203

’ Telephone: 313--956-0160 or 956- 0161 ‘o
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Each: spring, Michigan fruit and vegetable growers begin to welcome
back the-migrant workers who will tie and hoe their grapes,. cut their
asparagus and~--as the weather warms and t e Crops ripen--harvest other
fruits and vegetables.

their doors to a new crop of migrant children. These youngsters will
participate in an innovative education prpgram called NOMAD, Needs and

At the same time, school officials 1E Van Buren County are opeping *
elopment

« This program is a]ready in.operation| for those chiToren whose
migrant parents stayed in the area throughout the winter and those
others who have actually “"settled out" in Van Buren County .

Begun in 1968, NOMAD reinforces what!is taught in the regular
classroom, Children work ‘elther independénfly or in mall groups on s
whatever shbjects ir whatever areas théy aye having”difficulty.

Ten teachers work with these chiiﬁren and each has an aide, some
of whom are biljngual. Ajdes come from the .community. They are college s

. $tudents, housewives, the elderly.. Each is paid according to the amount

of his or. her education. A11 are high school” graduates, ‘but somé go on

" to coQ}ege and end yp back in.the program as teachers.

Jose L. SaUceda has worked fu]i :time as an aide since 1974. He
went to school mights, graduated from coliege, and now works for the .
program as a fu]} -time Special service teacher. 4

This close L%]ationship between teacher and pupil is imoortant to

" the NOMAD program. Most of .the children are in the elementary.grades. <
. To learn and profit-from schfol, they need to be understood and loved,

.+ to.be told--and to. beJieve--that they can*succeed

Preschoolers spend a fp]l day at the.school, arriving at 8 a.m. for
breidkfast. Because most .come from §panish bagkgrounds, the mealssthey

. get at school-sbreakfast,. lunch, and snacks<-include refried beaps,

tortillas, enchilladas, and carne guisades--foods they know and get at
home. And the snack served after naptime is always hearty because very
often it is the last meal these yaungsteys wiii_get .that. day. -

r
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. NOMAD children also receﬂve whatever medical attention they need,
because 2 child who doesn't feel well doesn't learn well. - To provide
comprehensive health services to the migrant children, school officials
meet each month with the county health agencies. By pooling and tapping

these resources, Projegt NOHAD can provide its children with &he megﬁcal_

he}p they need.
" . '3’
But because most of the migrants come for the summer only, the
summer NOMAD programs which operate in Lawrence, Bangor, and Wayland are
perhaps the most important. They bring the whole fam11y together in
recreational, social, and education programs.

A}

-

Each year in late May, Guillermo Dominguez, a cdunselor, goes to
the camps to-find out what kinds of activities the migrants would. l1ike.
Then from mid-June through the first week in August a mobile van moves
from camp to camp offering even1ng programs.

Young peopie join their parents to learn English as a second lan-
guage. There are cooking and sewing classes.” And many fathers learn
upho]stery and furniture refinishing skills that might some day provide
'an extra income or full-time Job should they decide to ]eave the fields.

And always there are recreationa1 activities--baseball, archery,
badminton, and the inevitable cha1upa (bingo) which is featured at
“family n1ghts ‘once every 2 weeks. »

Each summer an, 1ntermura1 baseball tourney draws great crowds.

Camp vies against camp, and even the growers, their wives, and children
join the teams. ,

At the end of each summer program, the first week in August, a
fiesta is held and #11 the migrants in Van Buren County join in the fun.
The children display the things they have made during the summer. They, .
perform in skits amdt—dances, Mpdel the clothes they have made, and serve
the foods they have cooked. . . . a fitting end to a program that will
begin again in the fall 1n the c]assrooms &f the Van Buren County public
schools. t

>

- Y
For further information: .

John Dominguez;dr. -
Van Buren Intermediate School District . LT
701 South Paw Paw Street
Lawrence, Michigan 49064
Teldphone: 616~-674-8091

v
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‘A CHANCE|FOR EVERY CHILD
. Warren, Mich. . . -

It's no fun being in a classroom where you can't keep up with Your
classmates. - But it's worse yet to be segregated~-moved into a.SpecjaI

. class where everyone knows you.are behind.

% Happily, this doesn’t happen in warfgn, Mich. Slow learners 1n the
Van Dyke Public Schools partitipate jn a reading program called A Chance
for Every Child, which keeps them in their regular classroom with their
regular teacher.

Each fa]l, elementary students who are behind in reading are tested
40 determine their specific problems. Then a reading consultant helps
the classroom teacher design an instructional program that will meet
each student s needs. .

Throughout the rest of the school year, the reading consultant and

_classroom teseher carefully watch each child S progress and alljust his -

or her program as necessary.

“What 1s unique about our reading projéct &ays Director Kathryne

+ Sowinski, "is that the child is kept in the regular classroom with the

regular teacher.

This minimizes much of the stigma attached to being a

feels better he learns more,’

slow learner. It helps the child feel better about hims2if and as he

Recent sfatistics prove that A Chapnce for Every Child is helping
children learn. Over the past 3 years, 52 percent of the stulénts
gained 1.5 yeari;anJmore for every year in thﬁ.program

The pr°d§Ct employs seven reading consultants who serve nine area
elgmentary sénools. Each consyltant.works with 10 to 12 teachers,
fielping them make decisions, qevise lesson plans, and diagnose reading

L

broblems

[

“He have one math consultant as well," says Mrs. Sow%nski, "but he .

e - 61 .

works only with mew students Most of our efforts are conceptrated on
reading." ro- o

A Chance for’Every Child uses high interest materials that are -
instructional as well as fup--tape recorders, headphones, flash cards,
and filmstrips. Some reading books are adorned with flashy co?ors or
.adolescent heroes, such as Evel Knievel.
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Lessons are always kept short jo hold the students® interest.
SeIde are games or assignments carried over into an?ther day.

But it is not the special materials or the gimmitks -that make the
program a success. Rather it is the way these materials are used and
the individual teachers who use them

Each regular teacher in the program hglp to 8 students who are
having moderate to severe reading problems. Ak she works with the -
. children and with the reading specialist, the teachér herself develops
new skills.

. "Most teachers were taught to reach the average student, not the
genius or the slow achiever,” says Mrs. Sowinski. "When'a teacher gets

a slow learner in her classroom, she often is not able to reach that
\1Ehi1d. She needs special-skills--and she gets them with this program.”

A Chance for Every Child has given new _hope to many children with
reading problems--and new training to their teachers. As Mrs. Sowinski
puts {t: “In other projects, when the money runs out or the children
are gone, that's the end of the program. But in our program, the -
teachers retain their special training throughout their careers--and
ch1jdren benefit for years to_come."

" w -

. PR -0
For further informatign: -
. Kathryne'D. Sowinski !J .

Director, Title I

Van Dyke.Public Schools

23500 MacArthur

Warren, chhigan 48089 .
TelephoﬁE 313~--757-3438 /




. BASIC SKILLS IN READING (BASK) : T
~ Manchester, N.H. Ny ' _ g
- , _
-"Bask" may mean taking 1t easy in @ warm Spot to a lot of people,

but not to children ip Manchester, N.H. To theém it means learning how
to read, and that can be hard work.

BASK (Basic Skfl]s in Reading) gets children ready for reading and
teaches skills such as phonics and comprehension. The BASK curriculum
in the Manchester School System was designed specifically to meet the
needs of {ts disadvantaged students in grades.one through four,

»

Children in the program have handicaps that make 1t hard for them
to keep up with school work. Few have enjoyed experiences that prepare
people to learn; most 1ive in the inner city.” They tend to be 111 or
absent more often than their classmates; many have physical ar emotional
_probl that can interfere with learning. Some don't behave as well as
they could., Typtcaily, first graders tested out at éarly kindergarten ~
or even preschool levels and plder students at well below grade bmﬁg.

\“‘

Given this pupil profile, the modt anyone hoped for was one month
of reading- improvement for every month in the program. As it turned
out, even the projéct staff was surprised at how well the BASK students
scored. The kids averaged 14 months improvement *in just 6 months of
instruction--more than double what was ekpecte¢'

The formula seems simple enaugh:

set;afﬁp some realistic reading

. objactives; find out who needs help; then B&lp them.

Like most things,

however it's not that simple in practice. ,
X e ¢
The chi]dren who need help are identified through pretesting and
consultation with the classroom teacher. Then, since learning is a very
personal thing, instruction is tailored to the individual child. Each
has his own set of objectives and progresses at his own speed, one step
at a time, so that he gets to‘#now success. . R
The emphasis is on teacﬁfhg, and testing is used only to determine
whether a skill has beem-mastered. A first test is given when it
appears an objective has been met. .After a period of § days--called a
"forgettery"--the child is tes;ed again to make sure he ftil] has the
skill. " : -

‘In addition to a project director, the special staff at Manchester
consists of 5§ reading specialists, 12 tutors, and. 14 aides, 6 of whom

, - U863




have degrees. The entire staff has received inservice t?afﬁing. They
work with each, student for 30 minutes a day outside the regular classroom,
but they also work closely with the classroom teacher.
“ -

Parents, t00, are‘involvéd. BASK specialists hold training sessions
for them and show them how to make games and other devices for teaching
at home. The parents also are kept abreast of what is going on at school.
Qg;e they received a brochure which included comments by the students
Orfe primary pupil wrote, "BASK is a place where pepple help pepple."”

Suth help is now available also to "pepple" in the fifth and sixth
grades. However, because space is limited, the BASK instruction 1s
brought into the regular classroom for students at these levels.

-

i 44
For further information:

Mrs. Marjorie H. Benz

Basic Skills in Reading, ESEA 1

School Administration Building _

88 Lowell Street : . : ,

Manchester, New Hampshire 03104 ,
Telephone: 603--668-8882
\ 64 ‘
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CRITERION READING INSTRUCTION PROJECT“\

Linden, N.J. . ' N

“You'll never learn any younger" is.what many students are singing
about, talking about, and'}earning in the Linden, N.J., Public Schools.
It 1s the motto of the city's Criterion Reading Instruction Project
(CRIP), but it is also the school song and the philosophy of both
students and teachers.

CRIP began as a remedial reading and mathematics program for children
in the upper elementary grades. But gradually its focus has shifted to

“the primary grades and to the language arts.

As-a language arts program, CRIP emphasizes basic skills--listening,
speaking, reading, writing,.and spelling. It is giving KOung children
the so?id backgrOund they need to succeed in future learfing.

More’than 200 children participate. They are in kindergarten and
first grade {n three-public schools and in kindergarten through third
grade in two parochia? schoots %.

. Small group or 1nd1v1dua11;ed 1nstruct10n 1s provided to prekinder=
garteners and kindergarteners 2-1/2°hours daily and to first, second,

and third graders 30 minutes a day.
under a test-teach-test method.

A wide vartiety of instructional
workbooks, and overhead visuals--as

Students progress at their owh pace

i
1
4

Ry

™

materials is used--kits,w ~~ -,
well as educational equip ranging ,

from primary typewriters to 8 mmi projectors. Field trips’fgrpeTate
“with classroom activities are often provided. c
To reach each student, the CRIP teaching staff 1s assisted by\three
. teachet afdes, a nurse, a Pome-school aide, and a Curriculum consul
plus a clerical staff of three. Parental involvement also adds a yital
dimension to the program. Parents serve in an advisory capac(ty in the

=

p]anning, operation, and“evaluation of the program and ajso help out

when needed irr the schools.

- A

This special attention has paid off in student achievement In_J#N{ 0
past several years, CRIP students have shown gains 1in readiness “and ' S
reading of 14 to 16 months for each-7 months iof instruction--far exceed- 1
ing -the 7-month goal set for the praeram ‘ N

-
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Although designed initially for educationally disadvantaged children
1iving in Jow-income areas of the city, CRIP's methods and materials are
now being used throughout the Linden public schools to teach all joung
children. Since the program has been cited by HEW's Education Division
,as an "exemplary project," other schools are copying CRIP and*more and

more people are inging, "YOu 11 never learn any younger. , L

e R X

For further infornation: ) I A

Ms. Anita Schaidt ° : <; o

Criterion Reading Instructional’ Proaect g ‘
School No. 4 Annex :
Di11 Avenue

- Linden, New Jersey 07036 . )
Téléphone: 201--486-2530 .
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LEARNING TO READ THROUGH THE ARTS- ) .
-Nen York, N -

)

Plje, jete, arabesque.
everywhere, would be Greek to the ears of most elementary school children.
But not to those fourth through sixth gradérs {involved in an intensive,
individualized remedial“reading program in New York City. :

Entitled Learning to Read Threugh the Arts, this program teaches
children to recognize and, more 1mportant1y, to understand the meaning
of such specia]ized words. ..

The program works with 720 children from all sections of the city.
The only criteria are that the students be Title 1 eligible and read at
Teast 2 years below their grade level, -

The purpgse of the program 1s to improve reading skills through
exposure to and interest in the arts. To achieve this end, professional
artists as well as reading specialists gre hired as instructors. All
new instructors must attend an inservice training program to familiarize
themselves with the purposes anpd goals of the program and how to achieve
them. . .

Over a 20-week period, the students Participate 3 days a week for ﬂ .

hours each afternoon. They select workshops of their choice in such
diverse subject areas as photography, music, dance, theater, sculpture, .
and.A11m making. B
" The workshops are held each Tuesday and Thursday, and it is here
that the children are introduced to the vocabulary and background of a

"These Words, necdgnized by ballet aficionados_

particular art form.

A professional artist turned instructor conducfs”

the workshop, using words and phrases in his conversation that rela

the specific subject area.,

In this way,. the chi]dren Lare able to

}

5

e.to
eell

_ the meaning of words. ~ »
In addition, each child keeps a journal {n which he or she jots
down new vocabulary words, experiences in the workshop, or Procedures
Tearned in workshop activity,.such as the method for copper enameling..
The journals serve as teaching tools, for' they are read and cdorrected

by the Staff. R ) W4 ]

-

" .Each child dlso receives at least 3 hours of reading Instruction
Reading'specialists give |,

weekly during the time spent at the workshops.

tests at the beginning of the year to determine reading

1

Q
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then try to tie their 1ns%ruct10n 1nto an art framework In this way, .

the fprmal reagding instruction corresponds with anq.reinforces the . o
\yks op actiwty

. t
b £ .o PR Y

Hednesdays are reserved dbr field trips or spetial events * For
example, the children attended a theater production of Tom Sawyer, for

" which they had been prepared by.their artist/instpuetor. Other trips -

“« Jnclude museum outings and baltet performances. s, the reading - "y
specialists may use Wednesdays to take the children to the library where “w- ,
they can lgarn about card catalogs or pictire files. Journals are again ’
kept by th i1dren to record the1r experiences. . . .z . .

" n

II‘

, "“Res ts Jof the program have been positive,"“says Bernadette 0' Brien, g
project co nator. "The children ‘havé 1mpgnued an average of ,1 to.2
months in reading for each morith thexshave participated in, the program.”" v

. A small part of the program is devoted to, mathematics‘nuith the
ihstructors¥ focusing mainly on the concept of measurements. For instance,
children may receive a lesson in angles and parallel measyres as they
prepare .to do ‘sawing and. construction work. Here the teaching lesson °
fits in ni}urally with Lhe work to be done; jt 1s. not, forced or abstract .o

-

e Arts is associated wdth.the Solomon R,

Learning to Read Through
sponsors an art ‘show featuring the

Guggenheim Museom, which annuall

children's art projects. In additio e teaching staff uses the
. auditorium and_the museum exhibits‘a \ ching tools . Co. -
s, ' st
"B us1ng the ﬁﬁseum, artists, a art organizations ‘we have been
ableé to make réading a p1easurab1efex rience for our students,“ says a’
Ms., O'Brien.- "Through art, reading is put’ into a\context they can
experience and understand.“: , , . ,\\\ :

S o | S 22 N

-

* For further 1nf&$hat10n;

Bernadette 0 Brfen, Coordinator.
Title.I Children's P?*ogram‘rning
< to Read Through the-Arts > - .
Board of Education . ca
110 Livingston Street, -Room 612 i
New Yark, New Yorke111201 .
Telephone: 212--596-5545 or 7%7-0470
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obuecT CHILD = ‘ .
Upstate Hew York : . v {- )

- \
. :
Fot a 3-year-0ld child of migrant farm workers, at ur of a pizza
parlor can be a-marvelous learning experience ¢
Th1nk of it. A taur through the kitchen; a turn helping spread
the tomato sauce or sprinkle on the cheese; a cook 11kes to answer
questions; a pizza to split with your fri¥ends; theén back to camp to draw
a big round pizza, or a maw 1n a tall white hat, or a cash register. And
time, to wonder what it's like to' have a pizza parlor of your ownj or a’
bank or a drugstore; or a house with a yard.

Such an ‘experience 1s but one of many offered mignant child ho
participate in Project CHILD, an educational program that works
children and adults in 13 migrant camps in three upstate New York
'cnunt1es—-L1v1ngston Steuben and Hyomtng.
_o!
..  Each year migrant youngsters come into area schools during the
. ...harvest season, from July to Novgmber. Other children drift from school
s to school within the State as t#eir parents find intermittent farm worke
%ﬂC?I other children belong tq-ex- -migrant families who are attempting to
establish themselves as perman nt residents of the area.

. The¥ are white, black, 1span1c, and Native Arnem,cans.. Economi-
" cally, they dre poor. Social ‘they are outsiders. - Educationally,
they are behind. . o -

\__;,4/ . .

- Project CHILD offers help to these children. It Jooks at the
migrant child as he is and-as he sees the world.. Teachers have been
trained at the Geneseo State Uhiversity College H1grant’Center. s0 have
the parents, broﬁhers, and sisters of the children who work as aides

L. Ntth thts 5§tkground and this as51stance, teachers_can recegntze
the special needs. and strengths of migrant students and’provide them
with the experigntes, materials, instruction, and entouragement they
need to succeed 1n school. If there are other cutside needs, such as
medical, dental, or mental probléms, they arrange for outside agencies
to nvovide these Services

- ! *

11-inclusive, yet 1ndiv1dualtzed, approdth to serving migrant,

chil has given the program its name, Project CHILD--Comprehensive
He?p for Indtvidual Ledrning Differences.
s ‘-\‘0 . -, .
g ﬂ . . - .
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\" Though basicaﬂy far chﬂd en--as the pame implies--thg program

l

_ 1s a'lso ‘nﬂ‘ingua] .

also séFves aduTts ‘and ypuths not in regular classrooms.- A 12-hour day
is followed by evening classes in'.the homes and camps plus weekend
recreational.and culturals act‘iv‘ities f0r the families. v

Instruction in every 1nstance is based on the needs of the child,
teenager, or adult rather than on a textbook- oviented curriculum,
Because many of the migrants are [French or Spain'ish speaking, the staff
A1l are sensu:'ive to the needs of those they serve.

So successful has the program been that migrant education adminis-
trators and teachers in 10 other States have indicatéd they kant
the program. . x

The pro;eect makes available an extensive collection of 1earn‘ihg
atds and materials created in response to the special interests and *
problems of migrant children. !

# 4 4F

For further information: ,” ’ ., f-— .

Dr. Gloria Mattera, Director v,

Geneseo Migrant Center ) R )

State University College : ~ \

Geneseo, New York 14454 - N
~. Telephone: 716--245-5481 . . P SN

OCOQ¥\ ]
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. materiaT he is interesfed in, but gears it to his read1ng'teve1.

~

READING I ROVEMENT PROJECT

. Burgaw,

] * 4 7
-

o

-1 -
If you'can't read, Y

can't understand the problems that help you
learn math. If you can't r

» You are too busy trying to figure out

words to understand the meaninmybehind an historical event like our own'

revolution. If you can't read, y|u sometimes feel as though you can't
do anything, ", )

Self-esteem and reading, howejer, are no problem for some.600
children'in Burgaw, N.C. These ygungsters, in grades 2 Lthrough 8,
participate in a special project funded by Title I.

The Burgaw reading proggem ombines standard read'irfg methods such
as phonics with practical approéches that appeal to,children. Each day
the children_leave;their clasSrooms for 45 minutes to attend special
reading.labs wherefthey are taught in groups of 7 to 10, And while some
may. technically read at first or second grade level, material in the
texts is geared to the level of their interests. ‘

"A fifth grade boy," explains W. C. Blackmore, projeqt director,
"might be interested in sports or automobiles, but he can't read about
them i he is reading at a second grade level. And the things that are
written for second graders don't interest him. So the project provides )

T

. Crossword puzz]es are another handy device? The reading lab sets - -

up puzz1es that contain words that students know as well as words they
don't know so the children not only see familiar words but also build
their vocabulary with new ones. '"One of the things we Tearned," says
B1ackmore, "15 that if you put a child at his frustration:level, he,
can't learn® But if you start him a 1ittle below this level and teach.
him,. when he gets backjup to that old level of frustration it may not be

there

Some of the fifth graders tested +n the fall were read1ng at a 2. ﬁ
gradeslevel. Tested again in the spring--after-participating in the
program-~they had reached a 4.4 grade.level. Generally, these children

’show abput a 2- Wh gain fow. every month in“the program. \

fchiidren are very proud when they* imprbve their reading," says
Blackmore. "A thild.knows if he or she can't read as well as another °
¢hild. "And once they ve imProved their, reading sk11ls, they feel better

aboit ‘themselves." . ) . T
:‘JI L Tre i 72
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The_program . began’ because, after ta]ks with parents®students, and i
principalsin the Pender County Public—Schools, “everythmg pointed to .
Q\Eeading as the reason low-achieving children weren't making it,"” says
lackore. "I used.to give a little speech--!If you can"t xead, what
can!ou do in schooTT" Reading 1s the basic skill on which everyth'ing
. els& s founded. . If you can 't read and comprehend a problem, you can t
do mathematics, you can t understand social sc1ences d

Blackmore says there is'no special secret to explain the program s’ -
success. Byt it {s absolutely esseptial to have a cooperative school -
administrat and also a dedioated staff willing to improve®themselves.

e You can*t do without these any more than you can have a good football =
team without a g coaching staff. . X

T } . \
"~ ™73 For further information: = °

]
. .
-

Mr. W. C. Blackmore ‘ » _

Pender County ScHbols ; ~ ‘ \
P.0. Box 578 o :
#®urgaw, North 6arolina 28425 . oot
Telephone: 919--259-2187




ALL D&f“EINDERGARTEN PROGRAM \ .
Cinginnati, Ohio, ! " . ¢

L ' 5
AN . 5
"I 1ike school,” the 5-year-old said to the visitor,

Her hand was wrapped around the pafn brush, and her_“ﬁéint smock”
(her older brother's shirt) hit her at mi shin. °

She was trying very hard to keep th paint on the paper and off
herself, as the teacher had asked, but a few réd splotches here and
there indicated that this might be the first time she had wielded a
paint brush. Red was the color the class was [gafning about that day

"I cam paint-and play and I learned a new: song yesterday and I
KNow numbers and some Ietters and last week was ny birthday and I'm this

-many." , \
Up&cadﬁhf1ve red fingers. . ,; L .

No doubt-about it. Ima Mae likes school ;

{ More importantly, she is learn1hg to enjoy 1earn1ng apout new
th1ngs And that {s”the first step to-success in school and the first
goal in Cincinnati's All Day Kindergar'ten ?rogram LADK) -

Ima Mae is one of /700 children enrof?ed in-one of Cincinnati s 27
A1l Day K1ndergarten classes. ” ~.\ K ..

The ADK program is an extensign ¢f- the Fagular half-day kindergarten
Its goal is to prepare the “tota} chiﬂd“ for firsg grade, .

- For example, 5-year-old Fred-—?
¥.boys and girls--is taught to think ndependently, to express himself, to
see, hear, work, learn by himse?f

. he learns to work and play with others ;n 1arg§»and small grotR§

He s prepared to learn to read. _— ..

LY
.~

at he is an indjvidual.”

'or future schoal
succ%?a through tbe extend&d day: cjasses' an aide, small |

- .“. \ - '\ " -
R /'?47 . .

And“Very 1mportant1y, he 1ear

long with -Ima Mae and the other ADK .

A S
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class size, a variety of colorful materials and equipment and firsthand
experiences and field trips. . ‘ -
.« The program 1s open to all e21gib2e schoo?s that qualify under
. Federal guidelines and to all children 1in those schoots who test below
. national norms fOr reading readiness. .

The success of the program is.supported by an ongoing system of
testing and evaluation which shows that ADK graduates reta1n the1r early
Success through second grade. g

In operatioh for more than a decade, the ADK program has deve?oped
its own curriculum guide and- goa?s for individualized instruction.

According to Tit®e I Director Thomas Haley, “ADK*is the best
possible kind ‘of day we can plan for the 5-year-old. It is a baIance of
Iearning and pIaying, independence, supervision, and enrichment. -

Jane Pope, Coordinator of ADK, feels that an 1mpoFtant part of the
program 1s the increased opportqntty for parent involvement and the
ongoing inservice training for teachers and aides. ’

"Early childhood programs help’ those.who need help the most," she
sayy. "All of us in the Program, every one of us, believe in the
children., Our job 1s to make the childrer believe in themselves."

. MYou 4oin™ Ima Mae asked-the visitor. She smiled, wet and soapy
to the elbows. Sp ntane0us1¥ she ran over and appiied a big smacking

kiss 3quarely on the visitor’s cheek and-a rather soapy hug, “You can .

come back," she said, "We'll be here."

Underneath the soap bubbles the visitor was Ieft.wtth\a Tump in

her throat and just a touch of red paint. . ] .
### , ’

For urth%f information: e v

/E;;[ ne Pope - : - :\ '

rd of Education
¢ ,230 East Ninth Street . ; S .
Cincinnati, Ohio 45202 et ¢ T
Telephone: 513--369-4720 o . ¢
' P . » '\‘.‘
£
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" UPSTAIRS SCHOOL
Portland, Ore. . . .
Stﬁdents in Roosevelt High School (Portland, Ore.,} clatm that--
except for the "freaky flowers"--the Upstairs School for remedial reading
is worse than @ concentration camp.
Yet, they love it and Spend as much free time as possible with their”
teachers .
The Upstairs School, so-called simply because it is upstairs,
offers help to a group of high school students who for one reason or
* another have had trouble ldarning to read.
The students all read at least 2 years behind grade level, usually -

more. Several of the high schoolers are still.with Dick and Jane in the
first grade reading series.
. -

Mostly, they live in a Federal housing development with a high rate
‘of change. They are a transient population that comes from many different
areas with many different problems.« And the student who tries hard ¢
often gets chided--"What 'cha studying for? Are you nuts—or something?"--
but not if he's in the Upstairs School. Here there are strict. rules to .
be followed.™ :

Rule 1 is no student makes fun of another studegt--or he gets
double time. Also no tardiness is tolerated. And no sassing. It i§ -
the philosophy of the teachers that discipline must be maintained if
learning is to take place.

L
o To polish a few of tﬁe rough edges, the students may‘attend "Charm
- School" after the regular day is done: At this time the teathers
“pleasantly help students learn to mget the demands of the staff. They
learn to: be in their seat and ready té work when the bell rings; they,
learn hoy to listen, how to speak civilly to”one another.

*"When I first'came here-all the teachers were mad and mean. I was °
.* " a rat, but soon I gtraight up,” wrote one tenth grader. Then he hastened
: to add, "Now all _teachers are nice.” : :

‘teachers g ut teachers toward stuflents. All fhe teachers and aides in
.., the Upstairs School are people who care. “Fhey really love, admire, and
have tremendous respect*for their students{" says/doe Sappenfield

. » ) K
: A
. . . ’7? .
o . Lo B :
. u
v . : . \
: . . 8 )

Along with discipline come:érespect not\only of students for the
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project director, "Each one wants to be the person to turn a student
on~~an opportunity of a 1ifetime. //

Students begin the program with simple reading assignments so,they :
can see improvement immediately. The size and length of the task is
gradually increased as the student progresses. Point cards are kept
daily so the boys and ¢irls always know where they aré gradewise for
the day, the week, the month,

STuggish reading habits are broken by teaching sounds,the blending . !
of consonants, and then presenting nonsense wards so that students .
immediately get practice in sounding out words.

}E\BThere are vocabulary drills, speed reading, and comprehension

tests. Teachers don't -care if the students use four letter words. 4
Instead they develop exergises for unknown words. And as the students
learn to read better and Jetter, they are taught speed reading and
creative writing.hi\ '

The sprogram began at a time when Roosevelt High School was being
torn apart by physical strife. The issue was not racial but rather one
of general frustration, The children were not having their education
needs met-3nd wanted something done about it.

"The Upstairs School was @ practical necessity;“ Sappenf1e1d points
out. "It was not only needed to help the kids who needed help, but it
was needed to help,the tota] school."

Today some 250 student& participate in the program. Not-all of
them are in the reading part of the program. Some are deficient in math
and are seeking to improve their skills in this area.

Students stay in the prqgram &s Iong as they need help, usual]y a *
year or so. But sometimes a kid will say, "I think 1 can make it back
in the regular classroom.” So the teachers let him try. If he doesn't
make it, he knows he is always welcome back Upstairs.

- ' # 44
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~ For ‘further information:

Joe Sappenfield

Upstairs Schools

Portland Public Séhools

6941 N, Central Street

Portland, Orefon 97283

Telephdne 503--286-5781, ext, 32




= / aiaeﬂ .

. .2 sbsfial activities leader?

You can be if you live 1in Newpor? R.1I.

“The city's Title 1 schopls

put a lot.of effo

into ‘getting community residents to take an active
ial reading programs.

*\ p. A ‘ M
£ , z
sewory -/ L

Newport, R.I. . ., i .
N o ' !!'
. ' _ . . .
i Want td be a School ‘volubteer? . 1 . 2 tutor? . . . a library

‘role in their reme They parttcu?arly like to'have
the parents of disadvantaged students get involvede-as tutors or aides
ar to ‘help out in other ways.
This parent involvement produces student involvement. A1l too

often the disadvantaged child believes he has no_chance for Success in
school. 'Therefore he doesn't try." But with his parents direct]y
involved in his education and a few sweet tasteseof success, he 3 givEn
.new %Ampetus to learn '

" The Newport T1t1e I program provides the foundat1on on wh1oh aoadem1du

success c¢an be built., And, as expected, the thildren improve their

reading skills, But, perhaps more importantly, they also fee] better

about themselves and about school. \‘2;__

In fact, one pd%?] announced, "Since I learned to read, I want the
next class to come fast.” Another said, "Now I can a]most keep up.
Before, it was hopeless." . I

’ WO

A 1ittie Boy nam ﬁark who “d1dn t read so good" before he got
into the program, says: of h1mse1f, "I'm sti11 not so gobd, but a lot
better than I Aas." -4 ,

- Newport also haﬁgéEEUH a Home/School Liaison Program. A home
school specialist, w a registered nurse and a certified nurse
teacher, visits the homes of all students in remedial reading. This
gets parents betker acquainted with the program, and school PBrsonnel
better acQuainted w1thathe family. . . . \

L If younger brothedi and sisters are found to have learning diffi-

. cul ties, the home scho speotalist works with the parents to overcome

the prob]ems. In the case of a child who lacks coordinat1on, this might
involye learfiing how to set a,table or pour from a pitcher into a cup.'
Sometimes simple teaching devices--matching games, picture cards, or
puzzles-Zarg left in the home to hetp childvren develop eye-hand
coordination.

¥

Q
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‘ While these activities are good for children, they also are good
o for parents, whbo no longer view the school as a hostile ptace. Instead

they come to.understand the value of education for their children and
for themselves. ,As a direct result of the Title I program, for example,
at Jeast four Newport mothers went back to school, completed their

r studies, and received high school equivalency certificates.

+

- . R

For further information:

Sydney 0. Williams ¥
" Federal Projects Office

Edward Street

Newport, Rhode Island 02840

Telephone‘ 401--847-2100.




READING INSTRUCTION AND PUPIL
PERSONNEL SERVICES (RIPPS) _ :
Portsmouth, R.I. _ : ' T,

£ /}

‘} » W

Pat,-a secondcgrader in the ﬁorﬁ%mouth, R.I., public schools, was
in trouble. He didn't 1ike gchooly he wasn't completing his assignments,
and he spent much of his time bothering other children.

A check with his mother quickly revealed thé preblem. The school
social worker found that Pat had undergone several traumatic experiences
in recént months--his grandmother and a 5-year-old playmate had died and
so had hig dog. Pat had become obsessed with death and was frightened.

His mother was eiger for help. She agreed to take part in a study
group at the school to try to find. out how to cope with the situation,
Here she came to realize that she had never explained death satisfacto-
rily to the child. Also, she found he was being naughty and "scared" -
mainly to gain attention. (There were 5 other children at home and 29
others in the classroom.) : .

_ Through the cooperation of school and home, the problem was solved
., as quickly as it was recognized. Pat grew moregconfident, "and his
school work improved. He is no longer on the Tist of underachievers.

The program\that put Pat back on target bears the rather 'compli-
cated title of Reading. Instruction and Pupil Personnel Services {RIPPS).

. Actually, it's anything but complicated. It simply combines good read- *
ing practice with good sense. It pairs the reading, specialist with
specialists in other fields who can help locate outside problems and
help solve thenm, 7 .

"Children don't read for many.reasons,” says Phyllis Martin Grimes,
project supervisor. "It may be something emotional, physical, instruc-
tional--you name it." o !

. If it is a matter of instruction, the teacher probably can handle
it. But if it i5 something else, perhaps ap emotional problem 1ike, -

: Pat's, other specialists are needéd, That's when the RIPPS team comes
into action. On,the team are counselors, social workers, a glinical
psychologist, and a psychiatrist who serves as consultant when needed.

g;rogether, they seek”out the problem and provide'assis;ance. In .
Pat'® case it was simply to discover his frustration and get the parent
to work with the school. In another case it might allso have required '
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the assistance of an outside
agency which the parent did
not know about, In such
inst#nces, the connection is
made and the agency also
offers assistance,

Pat's mother found help
in one of the study groups
run by .the RIPPS pregram.
Here par®nts learn of the
many skills reguired in
pareffthood. They are taught
how to ease tensions caused
by death, diverce, or a birth
in the fam11y. ‘They learn
the importance of developing
self-confidence in children.

- Cne of tie biggest - ‘{ _-:«';»_ﬂ
_» problems faced by teachers a
today--not-only in Portsmouth but all over the- country--is the l‘fa'i'iure

syndrome.“ Kids who aren't very good students spend their days proving
" they can'tssucceed.

"8ut both the teachers and parents can furn things around by building
. up the self-concept of these children," says Mps? Grimes.” "If you °

believe they can succeed--and tell them--the k#d§ will actua]]y try
harder and will achieve.” . , .

In operation since 1971, RIPPS has substantially raised the readiﬁg
—performance of its children. So success#ul is the—program that parents
often complain when their children move out of the program and nc longer
get this special attentioh. .
Its success has also Ted to. its adoption through grade 10 1in the
Portsmouth schools. In the upper grades it iS also working--not only to
increase readi#d scores but to decrease the absentee and dropout’ rates.

RAL
For further information: S ; e .

Michael W. Mello *~ ' ’ . '
RIPPS Office . : ’ ’
Portsmouth School Department e

,. Education Lane - ° . .
Portsmouth, Rhode Is]and 02871, " ) o
Telephone: 401--683-1450 '! ' I s




| "PROGRAMED TUTORIAL READENG
: Farm'i-ngton, Utah c o/

. ” -"\.'j:'% ,
F « . "I'1 be damned " ‘muttered 5- year -61d Steve yhen h'is teacheyr to'!d
him he was re ding vfe‘ll.v . . .
" ., . ‘
-xn\ MIYTY be- damned " he kept saying over and over . . - -
Lo Very few people had ever given Steve a comp'l'iment before He

- simply“couldn't believe it. But hep.l.pved it. And with‘his tytor's few
: words of encouragement he began t6 work harder and read even better.
L
.‘ ' ) -
i "Many chﬂdren need only a word of praise and a chance to suoceed "
[ says Dr, Dallas Workman, director of the Davis County (Utah) Programed
' ,Tutor‘lal Reading Prggram. ’

1

v .

‘\-

PR < L .
. In Davis County tutors give youngsters both’ pra1se and the chancef 4
for success. HMore' than 200 tutors--adult aides and high school. Juniors i

and séniors--work with children in the lower e'lementary $rades to he1p
them improve their_reading skﬂls.

P .
L]
Ld

g

K , The program operates in 30 of the 36 county schoals, at ¥irst orﬂy
© §n first grade, now in ag‘as-ades K through 4--in towns with such p'icturesque
k. . famess a's Bount'tfu'i No Cross, Sunset ahd.C1 Cﬁarﬁeld.

@

The program is based on materials deuelpped by Op. Doug‘las E'Hson _ LT
of)Indiana, Univérsity., Eleven dif@rent tutoring techniques help children .
. - strengthén their reading skil¥s| struction is metgod'lca'i and- nepetitive, -. | _
- yét conducted in an atmospheré of éﬁmth ag,d int’éres bet,ueen the tutor. - Co
I and- student ' X \ -
.. " ; %‘4‘ » | . - ¥ -
» }ch Dr.. £11son's method as a base, D,aw}s Cou'nty teachers and .. e
" school administrators have expanded the.tutorial readifg concépt to -
P - 'cover all of the,early elementary grades: . Ahey have d oped their d’wn. o
matenials’?o‘r futors in 'k'lndergarte‘r‘:, third' and -foq,rtneﬁd : . .

' “"5 - *’ ! Py
. Each chﬂd who heeds he1p has his own tu'tor wpo wiks with him.15 v
_ .minwrtes a day. They sit side by“side; away from the regular class, in’ -
any $ook or c‘ra'_d{ they can find. Perhaps. in a cloak room, & well~ '
7 Tighted” d;ﬁe /the ha'H or maybe wi th Just a screen betv?een ‘ther

- "and the &lags. _ " ‘ o
L. ‘- " " ’ & ' I‘-‘ .
b .. . In the beg'tnn'tng tﬁe child tries to read at his gréde Jevel, But
. 'If he stumbles .and makes mistakes "he gets somet‘ﬂ‘lng less d'Iﬂf'}cu'lt to. 4
'c' Q ‘ L)

. . \ L .
L. 2 iu 2N -« ’* . ' et ’ : »
. " e’ - 4 3 . T
. b ’ P PR , . L . )
PR [ P iy T : . -
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pect the'Utah reading program d1ff§is from most pro- A N

truction Usually, errorless learning is sought 1mmed1ate1y
padcues of fered by the tutor. Then, as the child progress‘apb

. fever and fewér cues, are given until the child s oh b own

- 1

T The Davis County schools start
. e tutor move him forward and upward to-

e ch11d wherever e 1s and let the
ade 1eve1 Vo
A 2 -, ) _ . o
+ Tutors are women from theﬂéommunit and high schoo1 boys and girls.
. The teenagers are part of a wofk-study prygram in the five county high . ¥
schools.. They represent ;he.same minoritiss-as the children they teach,
-, ¢ And they get minimum wage foF thejr tutoriny work and course credit back
; / ,in their high schools. Each tutar works 2 nursia day,
' -'lv‘
. For'many high’school youth th1s exper1ence has determined their®
future cargens. "The tutors-get first-hand experience in what -it's like
~ to work with chi1dren,“ Dr. Workman says. "Mar¥ go on to, become teachers,
offering ch11dren like Steve .the'motivation for $uccess . ¢
’ . v

» _p"ﬁ"

| Yy o 2, .
. For fur;her?infbrhitinn:' .-f}; Co (’“‘H\.;~f
o Edwin Cammack - RS ‘ - L~
SO Davis County School District -," " : . NN .
Y State Street - - - SR RN ST
. . Farmington,/ ah 84025 et ! - g .
_ Telephone ' 801--86742291 < a0 8 v P{} N

, ®




" USE.OF TEACHERSWND TE#\CHER AIDES ~
Smithfield, Utak™

¢

4

S . 'iﬁ’t ‘e,
~ Ste]la was a’ tenth grad o read at the fourth grade ley She
knew she wasn"t very-good at when she ‘read out Joud her vo
*  became high pitched and Jerky and ghe often had. to back up and repeat
_ the words 1

-

oo Her reading problems affected hen ance in other subJects.and
her social wth as well. She viewedit ends who were better readers
as academicg;greats

s
Stella is typical. of .a special groUp of poOr readers at Sky V1ew
High Sch001 in Smithfield, Utah: " R

\&;f’/’ Each year, between. 70 and 85 of these youngsters get a chance to”’
make some real improvement through a program célled Improving Achieve-
ment (Reading) Through Use of Teachers and Teacher Aides. Stella, for
example, improved hfr readtng by two grade levels by the time she had

i rfinished “the year. . ——— T e ser e aTeim e e

Some of the youngsters in Sky View‘s réading program cannot _read at
. well in other subjects either. They lack .self- confidence, have a “poor
self- -image, and 1ittle sense of accomplishment Need]ess to say, they

° « . A
The program. he]ps students reach fﬁe{jﬂ goals through ‘pe':*soual'ized
1‘and concentrated asgistance. Readimg instruction is given daily--one

perjod a day--often on a one- to-ohe ratio, Just one stuqent aﬂd one adu]t

s

' . Actual]y, there is a whd]e team»of people o fake the program ?pr »
There is an English teacher, the project teacher, and eight adult aides -

sed For success. ten they are viewed as special friends.
Frckample, becamge sogttached to his aide that e considered

rj spec1 lly trained aéizs seem to add the exﬂra ingredient f

&% the family and\called her "Grandma." Even after he left Sky

¢he came batp to repor i progress

- L3

¥ r 77
» | . \ . _
. " * s, ya
) . b - ' .
r . f‘
y ‘ - ."‘, r \ K
J IMPROVING (READ &-MIEVEHENT THROUGH - o

e

.all. Others read far below grade level. As a'result tfey don't do very .- .

. ar¢ not wild .about schooT* oL ~ 1 .,

L]

¥
L]

Vied'to attend 3 trade-teghnical school<-whi}h shé had helped him" enter--

“ L
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reading achievement for every month's instructipn. This is a ‘surppisingly
good gain-for children whose previous school equ.riépce had been mastly

*  negativé. And gaining, ofscourse, makes people like.both themselvgs. and

school a lot.better. ) o .
o - [ A) - ., T L
~ .ot R . e
- For further‘mformt:ttio_n. L e — ) .
Leon-West -, ' T '\ , ' .
Improving Achfevement Through Use of e :
Teachers and. Teacher Aides. . e j
«Cache County*School District L o ’
2063 North 12tk East - '.  \ Ce et
J ¢+ Logan, Utah %8432) : o ak ) . -

} _Telephone: -801--7262-3926 ¢
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MIGRANT SECONBARY CREDIT EXCHANGE PROGRM'!
«'Con ll,Nas’h A - , .
. , 1.% v ' B 4
"The wor]d belongs to those who prepare for it," '

- That's ghe ¢hallenge posed on bright]y co]ore&-gos s di pla in
Texas and California high schools **’y x‘x\

son Yr daughter of a migrant farm laborer and must spend. 8 to 10 back-
breaking holyrs each day in the figlds? _When is there time’ to go}o ot

But hoﬁan you prepare yourse]f for a better wor]d if youre the
school?

-

Education officials in Nash'lngton State are ﬁnduig the time for .
these young people, They.are offering night courses for m1grant teen- -
agers who want to pursuej:he'ir hvg.h school’ educat‘:on y p

This year_near]y 500 migrant s’tudents are attending night classes
.in 15 high schools in tke Yakima Valley, Columbia Basin, and Wgnatchee
+Valley, These are the areas where their familigs come to cut e&sparagus
) ?ﬂ?]thin sugar beets .in the spring and harvest app]es ‘and pears in the - '
a

» ; . . 3
'Schoo]s in these fruit and vegetable producing rggions offey” 3- houp/
“clagses, 4 days a week. Yet during these brief hours, migrant students
take a qu ,course load to prepare thems,e]ves for high schoo]'grad 10

A “When the program -began we thought we d have to adjust’ our curriculum '
for- stydents returning to their home States for : graduaf‘ion -Hot so,"
says David Randall,.program difector. "High schogl basicE are high
" school basics throughout the tountry. For example, we just. had to add
* their home State's history course and an occaswna] 0 T class te—~.._
"cOIﬂp]y w‘ith graduation reqmrements elsewhere."

L One of the most cherished exp.er'iences of a migrant chﬂd is gradu-- R

s ation ‘from high schood. So few do. Perhes® no more tham 10 in a 700.
- That's why some young people want to graduyate™in their home State,
,ré’ceiving their diploma in cergmonies attended by their family and

Y

.. friends. These students earn most of their high scheol credits 4n 4 Qt

Nashingt’on, then stay in then- home State during their senior*yga.r sy

;ig.-w o

* But about 30 m'Igrant students. each year receive their d'Iplomgs in

N -

, ‘eceive not Hash'!ngton, dip]omas but diplomas from their home Stat# ,&

-' - . e . " . "
. . L . . L {‘ﬁ . \
--n §7
’ - 4 ’ . . . ’ N T .
’ » .
*a .

- % S
_ MWashington in towns -1ike, Pasco, Connell, Wapato, and Mabton. But they _ \ '
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Téxas-1n particular, has. been ot cooperat?ve in making this posssb}e

Washington school’ offscsgls verify that the.credits have been earned, for
graduatiof, then Texas schdol officials prepare the diploma and send it
‘orth for presentatig}u.to the ! student some 2 500 mﬂeyfrom home

To.d:ahgteenagers into the high school program, the State of
t

L
4

Washing s established a vigorous,identification and -recruitment .
_program. * "We virtually beat the bushes -0 find young peopie who nﬁght
_ 'be.interested in going to school in™the even1ng,“ Randall

The State’ a]SQdevertiSes its after- urs, program thfoughout Texas
and California, wherg-these migrants spend-the remaining months ef the
year, ~Here's where many of the youngsters first learn of the Hashington

"o program--through their schoo] counselors or‘he colorfut posters
. Nhen the program began, on1y about 20 kids shawed up But enroll-
. ment quickly jumped to 183, then 339. In’its’fourth year, the ‘credit
£ A .exchange program served'49% young people. . .

-~

" "Our gogt”is to break-the 500 ‘

. “barrier," Randall- says, "We know there
are about.2,0 msgrant teenagers, .
scattered aroufd th@gtate. About hEl
probably are d opouts and calit, be .
retrieved, -ﬁUt I'T1 bet there are "

A another 500 who could be he]ped if we
’ could reach thenhﬂ

N

4

T " Money for the credit exchange
. program come$ from Title I. Actualiy, -
Sy .the program costs: very 1itt1e--ouﬁy .
PS $100" to $150 per student,- The mongy -
. gdes for teadher salaries. There is no
rent to pay, no eguipment to buy-
. ]
. Hot only is the progra 1nexpen-
“sive, it is also highly inngvative. " It
15 the f?rst of its kind in the’ Nation. -

ks

8, p

- r

For fu?ther 1nformation“')

David W, Randa11 ’
North Franklin School D1strict .
1, Washington 99326  *
age: 509--234-2021 E




TRAINIHG MIGRANT PARAPRGFESSIONALS y
Pasco. Hash

o 8 l o St . . . E‘k‘
It takes two and-a half days of hard driving--night and day--to go
frgm ‘the tip'of Texas to the Columbia River Basin 4n Washingten State..

Yet. each year Several -hundred migrant fam workers and the1r families
make the trip,

« -From the time the early asparagus crop comes on in Narch until the
last of the hops is picked in late September, somt place in Washington
is their home. Maybe Napa or Prosser or Basin City; perhaps Pasco,
.Col]ege Place, or Connell. -

. But wherever these m1grants stop, there's a school waiting for
"y .thetr young children. When the parents move to @ new harvest area, thé
.. school moves with them. Actually, it's not 2 school in the ordinary
sense but a very warm and wonderful .teacher whose husband or family
works in the fields along with the parents of the children &ud who
- sprobably once was a child of the fields herseIf . .
Thas 1dea of pairing children and adults on the move is something
new to educatfon, It is the result of a cogperative arrangement between
© educa'tors in Texas and Washington. .

The' whole thing starts in Grulla, Texhs. Here dur1ng the winter
, months. when migrant families are at hode,” teachers search for

. groups of six or seven children who ﬂil] be living in the. same location
in HaShington during crop picking time. They then try to find some

. *.  adultv-the wife of one of the field hands, an older sister, possib1y ap
A uncTe--who will® be going tb the same place, o * ,

At LY

& .

b q - -A dozen or 'so adu]ts re chosen--one fbr each group of children.’

7 Usua 11y ™ghey have had 1ittle formal egucation. But all winter-long
they are atned in.a very sgecific afd direft teathing method sg, they
. cgn provide special help to'{he migrant chﬂdren whﬂe they are in ¢
... Washington. e

) At first it was difficult to recruit these teacher-trdinees, The
.0 Lrew bosses weren't too happy about having their farm hands Tured away

. and their power base usurped, And the trainees weren't sure they ..
i ;\” ewanted the jobs. ParaprofessionaI teaching doesn' Q{pay as ma pet day..

-

L - . 81 -
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But soon they had second thoughts. The work may not pay as much
each day but it is steady and, therefore, annual earnings are greater
for ¥ teacher. Also it is aelot easier work (no stoop, no squat) and

* the working conditions are better {no 100-degree days in the full sun).

. " Besides, the children like the idea of having.someone theﬁ know as
their teacher ug North. Indeed, they like it so well that 75 percent of
the youngsters ak1ng part in the Texas program stay with it in Nashington

2 State.

: . * . F;f'

"This breaks all. kinds of records for projects of this sort," says
“buise Gustafson, who coordigates the program froni her Ephrata, Nash s
office in Educational Serﬂce District 104.

L L}
L]

- "It's hard for young children to wove from an all- Span1sh environ-

ment to one that is all English,” she explainS. "Yet that's what .

happens to these youngsters. In Washington they have to adapt to new

schools, Mew rules, and a new language. The friendly face of 2 fellow _
.t migrant makes the transit1on Q. 1ot happier experience."” o

Two permanent migrant education centers are located in Moses Lake:
and Connell, Wash., where migrant workerggare employed year-round in
vegetable processing p]ants and in gétting things ready for p]anting

" > But in some places facilities are not always ava11ab1e, especially ‘ .
~ & — - for-the prescheol childrdn. .~ ~- me— cmi e n mmmme

_"Here's Where the job of the ieacher-tra1nee gets tough," Gustafson
says. "She has to find some place to hold ciasses and then adjust to
. whatever inconveniences might result.”” R

One teacher held classes in her own housetrailer. The children
were brought to her at 4 a.m. {because it's cooler to pick in the edrly
- ‘dawn). She put thep to sleep gn floor mats. At 7 a.m. she fixed. thei ’
- . breakfast and bégan on their lessons. Recess was at noon--so she coud
" have time t¢ prepare them 1unoh *Then it wa$ nap time and home at 2 p.m.’
)
, N But tfle paraprofess nal s Job didn"t .ends there. ghe“still had fo
e g work with [the older children, those in kind rgarten through grade 3 in
the Tocal or perhaps summer schoo}

y ., Each_yéar scﬁools in the Yakima and ¥ Ia Walla Va eys are asked
.for space ahd relegse time so tiat,the Wigrant.children c rece1Ve .
extra help from their speciaJ teacher} Nore has sever refu

dy

A “Happily, th¥ free time usual'iy#comes iy the Afternoot,” Gusqafson L
N . says. "So the pardorofessional simply ‘maves from th§ preschOo] youngsters\ ’
..*  into-the schools t¢ work with thé prémary" chil rén. " ‘ ,
T . I . P ' B ' : . f ) ' ! .
- & ( ) . . . -l-. -~ € . v - . ¢ [
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— “It's a lot of hagd work and a long day, but they Tove it It's
{\_, such a thrill to see what's happening to the chﬂdren %0 suddenly see
© them read'lug in the top, reading group. - . X
*\ Because they move so frequently f achool to school and aften
have igng absences, few migrant children dre able to keep up with their

have had notable suc?eis They not on]y are keeping up; they are doing

o * » - 5 . ‘ ’ h - - . <
.Tezepgone 509.' 333« 439 J 91 . . .

k\ classmates. Yet those who participate in the Texas-Washington exchange,

*better. . ,
hﬂ . * ’ ’ ¢ _—
¢ 'On the S\rerage after 100 days in.the program, they achieve or

exceed national norms in all subject matter areas, no matter how far

. behfnd they might have been. Afger 200 ddys, every one of thém e,xceeds

-"nationa'f nor'ms An ‘ari thmetic, handwriting, and reading. - .

REE B '
. For fui‘ther 1nfomation' .
. ,-" » - ' T,
\5"! : Louise Gustafson R
.+« B0, Box 2367 .
L. Pasgh, Mashington 99302 L3
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ﬁancouver is a small city in Washington but it has oné of the

biggest--and most effective-~reading programs in the Nation.

Involved are 1,700 students in 27 Vancouvgr public schgels and two
parochial schools, several hundred adults PLUS more than 2,000 community
volunteers

~ 1

The program, which has turned Vancouver into a city of readers, is
. the brainchild of Bi11 Gibbons, a former football coach. It all began
when Gibbons discovered h® had to write the football plays on pieces of
‘ paper and tape these to his players' wrists if he expected them to

. execute the maneuvers on the field.

- That such a tactic was necessary bothered Gibbons, and he decided
to do something about it. - He quit coach1ng and went “into classroom &
'ceach1 ng. P ' T ‘

~ Reading, Gibbons found was the ba51c prob?em Many students, wno
matter what their grade Tevel, simply could not cope with the written
-word, One-to-one tutoring would help, he knew. But where could he get
that many teachers--or that much money? Where else but the community--
and as volunteers. . .

If enough peOpJe volunteered, the program would cost very Tittle.

The only extra cost. would be for ‘the preparation of a tutor training
manual and notebdok.. A

Giﬂhons p]an wa?‘simple The teachers wou]d test the children as |
usual to find each one's specific reading problems. Daily lesson plans
would then.be developed 'to attack each skill ﬂef1c1ency, and the vo]unteer
would -do the actua] tho§1ng

In practice 1t works like this. Each student has a folder that
Jists the skills on which he neéds to work--such things as phonics,
‘comprehension, vocabulary. 1In all, some 200 skills have been identified
and an attack method developed. This infonmationi}s ‘stored in a materials
bank. * .

The job then is simply to match the remedy to tH@ problem Each
day the teacher'puts. the’ appropriate lesson plan .in. the student's
folder, and the volunteer carries Out thé treatment with the reading

E Hf‘uf . : 92 : ;

SPecia?ist serying as monitor.

*




85

-

According to Gibbons, it deesn't matter what qualifications 5‘
volunteer may have as long as he or she can follow instructions and is-a
responsible individual who likes to work with children,

"If the volunteers can read--we want them,” Gibbons said. "And we
got them from all areas of the community and from the school ftself. We
ggvﬁ vo}unteers as young as 12 and wa have ohe grand old lady who is,

L 4 - - .o ’ "

Each fall the community stages an all-out search for tutorvoluiteers.
Individual homes areycanvassed. Food stores insert bag stuffers in every
grocery order, and every store clerk in the city weatrs & HOSTS button.
There are HOSTS posters showing comiiunity workers invelved in the program,
and there are newspaper stories, radio and TV announcements.

" HOSTS has become an acronym everyone knows, It stands for "Helping
One Student’ to Sugceed”--and it's the goal of the one-tojone tutoring
prograim. - ‘ - ,

*You can't walk down the street in Vancouver without meeting pecple
who know about the program," Gibbons says proudiy. "They either have a
child in the program, are serving as a tutor, or know someore who is."

Not only does the program operate in the schools, there are~HOSTS
tutors working with il}jterate adults at Clark College, and the high
school has adult classes every Tuesday and Thursday nights. In-the past
4 years more than ‘600 adults have participated.

* Thirty men and women, however, form the backbone of the adult
program. They have been attendiqg HOSTS clagses ever since they began-
in 1972, % . - , ' o
. Y
. Who are they? One woman came because her doctor gave her some
. literature so she could potty train her child. She couldn't read it.
© . A.young man came after his daughter crawled into his lap and asked him,

to read tgaher. He couldn't do it. Others comg for employment reasors;
others for\personal satisfactich,

ver, don't come because they are.ashamed. ~But they too

" are helped. If} person doesn't want to be seen. attending school, the:
tutor will go tg his or her homes-or wherever that persop may be, "We've

.[even had tutors/work with people in the hospital," Gibbons s@ys.

" Some, h

Sites selected fQy the Department of Housing and Urban Development. It
also has been named by the Natiomal Right to Read Program and the Depart-
ment of Health, Education, and Welfare as worthy of duyplication by other
scheo) districts. e . :

EEL . A

So out!zanding is the program that it was 1 of 16 National Bicehtennial'

.

ggm
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Already the program has been adopted or adapted by schools in NOrth
Carolina, ‘Texas California, Oregon Missouri, and Colorado, °

For further information:
"Bi11 Gibbons . . : .
Projéct HQSTS S -
| Vancouver 001 Oistrict c o
. 5802 Mac Arthur Blvd., '

Vancouver, Washington 98661 ' - . .
-Telephione: 206--694-1705 ’ T N




.. Parkersburg, W. Va,

"tenth grader who is réading below grade level. ;

fail. "

TITLE I: WOOD COUNTY SCHOOLS

1

Why can®t Johnny read?

-

That’s the question parents are constantly ask1ng schoo] officials
across the country., Yet in Parkersburg, N Va. , 1t g seldom asked.

The reason: school officials know why their children are having _ °
reading problems and they are dq1ng something about it. Poor readers
are tested, diagnosed, and placed in special readﬁng labs. «

‘The Tabs prov1de several hundred junior and senior high school

‘students in Wood County with the extra boost they neéd to succeed in

school. They are located in five junior high schools, two senior highs,
and Parkersburg Catholic High School. They are open to any seventh and

L!B sessions are in addition to regular. daily classes. Sometimes

. it ‘takes a bit of auggiing to add the extra class. A required course

may have to be delayed a year or a study period forfeited. But most
kids consider the labs worth the switch N

Actual]y, it s the kids themselves who decide whether or not they M
want to,take the lab.course. ,

e simply point out the need for such training anﬁ’explaiq tha't
the cogfgiﬁu%ght.help them not only inpgreading but in handling other
academic subjects as wéll,” says Daviﬂ{guster, Title I Coordinator

; Hot all students who need the dourse choose to take it howeve
About 3 percent of. the seventh graders and pe haps 10 out of 60 kﬁdg at
the high szhoo"! level don't. 0n1y those who §o‘lunteer are enro‘l] d.{ \

"It's tmportant that the students enter the course with the right

B attitude, says Custer._ "These kids have a1ready met with failure and

we don't, wangwthem to fhink of the.lab as aust another Opportun1ty to

-

diagnosed by both teacher-madé and standardized tests. Then a pre-
sgription is drawn up that caﬁ1t\?1zes upon, his strengths and works

In thé 1ab each student is tested and h1s particular problem qﬁ;%> ///
his weaknesses

\ +
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Students in the sexégzé'grade gain,.on the ayerage, more than 2 - ?
1 years in reading during r year in the.lab; senior high $tudents”

<~ considering col?ege and a.career as afforeste In fact, he's aTready

3 N . . . . . R ‘)"1‘I
L Weir) e
For further, inﬁhnmat1on . . < - g
- ‘ ' . 4 . P ' .
.Darel Custer \\&; ' _ d T e ”
CCTitle “Coordinator .+ .. 4. T 3
Woglth Ceufflty ‘Schools t -
. l .Street . ' . .
’ burg, West Virginia 26101 oo . 2 .
Telephone 304--422-8411 T Lo Lo
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. - . -
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Three different activitiesh\re scheduled each day. For examp]e,

v student may work for a while with a slide tape--reading the exercise,"
listening to §t,, and at the end answering questions. He then- might work
on sqme trouble spot--prefixes, suffixes, adjectives, verbs or sentence
structure--in'a written activity. And wind up the 1ab period by reading

4 magazine article, 1ifting out the words he doesn't know, and making
-flash cards for future study. f'/

There are card games in which ‘the students .draw synonyms to get
matched pairs. There are reading games like Uncle wiggley and mad?-up
games that focus on specific reading skills.

rge\ selecygton of classics, comic books,.ma§azines, and newspapers: '
nts t thair choice’, and there are never any reports--unless
the student wishes to;use a lab book for a report in his English class

y e

Ard there is alway$ a time for independent‘reading The labs|haVe
Th §t:§e

The indivtSF ttention each student gets in the lab, the lab's
relaxed atmosphé¥e {it's colorful and carpeted-and filled wtth beanbag )
chairs), and the sincere interest of the, teachers have made the ParRersburg "
reading Tahs. a real sucecess. -/

almost as much. Usually, underachievers at these grade levels make
much smaller gains. Without special heTp most podr readers keep falling
- farther and farther behtnd ‘ Tt

The 'success of - the Iabs ean, be measured in other terms as well,
" The’ young p{up?e who participate gain grea%er self-respect and a brighter
" outlook on AS one. tentﬁ grader--on¢e, a potential dropout--explained,
M- now know 1 can-make it through high school." -Since taking the lab %
reading course, his grades have\risen to avera je and above, He’s now ’

obtained a part-time ;pb-ﬂﬁﬁget the, money for col?ege.

‘1

-“
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EDUCAT IONAL ASSESS&ENT AND INSTRUCTION
FOR THE EDUCATIONALLY DEPRIVED : ) .
Kenosha Wisc, . - ‘ . - T

1

Anything goes when it. comes to teach1ng educational]y deprived -
chi]dren in Kenosha, Wisc., Public Schools. )

g "Anything" may mean paren articipation in workshops where they
build learning games to play with their children, using materials Tike
coffee cans, pizza pie trays, and paper mats, cups, and plates

AnythiAE also may mean "100 Minute Reading Clubs," youth tutoring

+ youth, personalized learning programs for each.child, cooking lessons

. and field trips as language learning experiences, community 1iaison .
workers who make home™ vis1ts to spread the word about the school effort,
and much more, .

— [l -
The project that makes all this possible is called "Educational ) *

Assessment and.Instruction for the Educationally Deprived.”" It has as
its objective the improvement of the language skills of educationa]ly
deprived children in kindergarten through tenth grade. According to Tom
Zuhlke, Kenosha's director of federaTly sponsored school projects, it
has successfui]y served 1 100 puplls since the 1975 school year,

The projet¢t has three principal components~--a rasource room, an
~ extended kindergarten, and a staff conducting 1iaison with the community.
‘%2: resource room began in 1973 and has continued %0 operate--with minor

ngess-ever since. The extended kindevgarten and community 11a1son
Compon have beef offered since 1975jPq .

Students In the resource r‘oom program typically score below the
30th percentile gf national norm groups. They take part in the program
- about 30 minutes each day, 4 to 5 d a week., Here a teacher and two
aides help them 1ncrease their Speak1ng, reading, and writing skills.

¥

) One eSpec1a11y.he1pfu1 activity is the “100 Minute Reading Club,"
Each child who cannot read takes home a card which asks the family--
mother, father, Srother,r51ster--to read to”the. youngster 5’ minutes a o
day, Whoever dogs tie reading must sign the card,.specifying what' has

. been read and for how long. The family is asked to do’this for 20 v
consecutive days before the child may join the ¢iub. For children who
“can’ read, parents sign the card showing that the child has read
for & minutes. . i

-
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- related'problems, absences, and behavior prg lems.

-
LY
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- r LThis as been a very efféttive
. + CARQ HUHBER . - device," Zuﬁ?ke says. "Families |, Vi
« KENOSHA UNIFIED SCHOOL DiSTRICT wunstR one - ar® reading to their children more °/
- 100 Minute © than the'required 5 minutes, and the
/- u - payoff is that they are becoming -
MorE TR TR Involved. /
ON 115 DATE

- - The extended kindergarten
provides addjtional,help to young-
sters who show signs.of develpping
) learning problems. Childreparerd .,
to 5 years old when pretested, yet their Jang&age understanding gcores /
are those of a' 3-year=old. P : Lo

PARENT SIGNATURE }

, These children attend the extended kindergarten for 2 to/3 hqurs
after attending the district half-day kindergarten in thélmgfning. The
program.is staffed by three certified kindergarten teachery and three
aidé®. Each extended kindergarten serves about 15 t°20 phipils.

fﬂé let them touch, taste, and feel the materials yney work with,”
Zuhlke explains. "For example, we teach them basic th§ngs about a .
kitchen and cooking,; and then use the words and objecys they have
experienced ‘to expand their abilities to, communicate/~to talk, to
1isten, and to identify what the# see. %11 this gets them reddy to
read.” : : ' y

. .

|| . - - . .
-To reinforce the school effort and to make sre there is paregtal
1nvolvement, the Kenosha project alse has a commanity liaison compgnent.

The liaison staff links the Title I progrgm, the parents, and the
children. Liaison workers confer with other gchool Staff and ma2ke home .
visits to resolve parent-teacher conflicts, gtademic Problems, health-

1.5

In addition to their role as child adyocates, the liaison staff - )
fosters parent involvement through home tglephone calls, visits, and ‘the -
provision of transportation to the ceden or Parent Advisory Council j [
meetings. They also conduct parent game workshops and help to Prgpare’;‘

home learning kits for the children.
o #

L

[ 8

. , | . j

For further information: . N ) ;

. : e |
Tom Zuhlke . '
Kenosha Public Schools L -
812 50th Street _

Kenosha, Wisconsin 53140

Telephone: 414--658-2371 .
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